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PREFACE

The document which follows outlines a Performance-Rased

Undergraduate Program for the Education of Teachers at Broo:Clyn

College. It represents contributions of Thrget Groups representing

the faculty of the School of Education who worked on curricular

planning for one and one-half years in consultation with selected

students, school personnel, and other representatives from the

communities of Brooklyn; three years of study of the research in

the field of curricular revision by the Committee on Curriculum

and Admisslon to Courses (CLAS): and contributions for position

papers (to be found in the Appendices of the document) made by

ad hoc committees who represented a large cross-section of the

faculty of the School of Education. Liaison with the Committee

Graduate Studies was achieved through the services of rear. Meier.

Brell, and Professors Celia Baum, Carroll Felleman, and Ruth Lofgr,n.

Finally, the document represents the continual guidance and sut-

stantial recommendations of Dean Louis E. Rosenzweig, Dean Irene

Impellizzeri and Dean Donald Watkins.

The Committee on Curriculum and Admission to Courses (CLAS)

has spent the past one and one-half years assembling, studying,

and organizing these data in an attempt to construct working models

for the education of prospective teachers at the undergraduate

level in Brooklyn College. The overall goal of this curricular

revision is to improve notabl'd the public ecuation of

and youth in t'ie Metropolitan area of New York 7ity with parti -

cular emphasis on the education of children and youth in the inner

city of Brooklyn.



Prefae - (continued)

The document has been and will continue to be presented for

study to the following groups: the staff of the School of Education,

concerned Liberal Arts faculty, selected students, school personnel

and other community representatives. Suggestions for change have

been and will be considered and where feasible, will be implemented.

:e document was formally approved by the School of Education in

r:I 1f,71 and was forwarded to the College Committee on Under-

grartuate Curriculum in May, 1971 with a recommendation for its

approval and presentation to Faculty Council. If Faculty Council,

the ioard of Higher Education and the State Department of Education

approve of the document in the Fall Semester of 1971, the School

o1 -Aucation will be able to spend the following year organizing

teams for instruction in the course sequences, revising course

s411abi, staffing and equipping the Campus Media Center and assuming

qharel responsibility for staffing and equipping the School-

oo-nunity Teaching-Learning Centers, orienting students to the

Program, and finally, implementing the Program in the Spring

:semester of 1972.

This document, then, represents the first complete phase of

curricular planning. There are other important phases to be accom-

plished by the Committee and by other personnel in the School of

Education and in the College before the Program can be fully imple-

mented. Among them are the following:

1. Further and extensive conferences with the staff of the School
of Education, appropriate College Committees, selected students,
school and other community representatives over the next academic
year to discuss the Program and solicit recommendations for change.

2. Further and extensive confe-encce with school personnel, repre-
sentatives of College and school Collective Bargaining Agents
with regard to the establishment of School-Community Teaching-
!*.i.farning 'enters.

ii



- (r,3ntine.i)

qeotiations for locating sites, staffing and equipping the
ampus Media Learning Center and the School-Community Teaching-

Larning z:enters.

L. Further development of the required and suggested courses in
Liberal Arts for prospective teachers. This will require further
consultation with chairmen and selected staff of every Liberal
Arts Department of the College.

;. Defining the administrative departmental structure and cost
analysis in detail for the implementation of the Program.

. Continued orientation of students to the Program.

7. Continued conferences with representative faculty of the School
or General Studies and Community Colleges to align the Program
with the S.G.O. Program as far as possible, and to determine
curricular pans suitable for transfer students from Community
Colleges.

Ft. Preparation of a document suitable for applying to the State
Department of !ducation of New York for Certification of the
Program.

9. Funding: ?reparation of materials and applications for State
and Federal funding.

Staff Contributing_to Document

1. Editor: Natalie T. Darcy, Chairman, Committee on Curriculum and
Aumission to Courses (CLAS).

II. Target Groups - representing the staff of the Department of
Education and selected students and community repre-
sentatives.

III. Deans Louis Rosenzweig, Irene Impellizzeri and Don Watkins -
Ex- officio members of all groups.

IV. Dean Helen Brell and Professors Cilia Baum, Carroll Felleman
and Ruth Lofgren liaison vith Committee on Graduate
Studies.

V. Ad Hoc Committees:

1. Ad Hoc Committee on Counselinc
Mtry Anastasio
Laura bnrbanel
Roslyn Bsumrind
Myron Bcrick
Jeanette Fuchs
Marger' Goebel

Stanley Hoffman
Stanley Kaye
Laura Landis
Janet Margolis
Genaro Marin
Lily Nadel
Isaac Pinter

Donald Poyourov
Andrea Rosen
Arthur Ruby
Jerome Spivack
Leo Glenn Svogger
Margaret Waters
Shirley Wedeen,

Chairman

iii



Preface - (Continued)

2. Ad Hoc Committee or. Instructional Tecanology
William Beauclerk Joe '7. 'an:-'.in

Lenore Fox Ray '!:3dIptf,T, :c-rhai,Ta.
Jacob Kagan Margaret Parke

Rose Spitz, Cc-Chairman

3. Ad Hoc Committee on Liberal Arts
Sam Abrahamsen
Alfred Adler, Co-Chairman
Virginia Apuzzo
Myrtle Craddock
Elisabeth Dietz
Ira Epstein
Mary Lou Gaiti
Michael Gerber

Ruth Lofgren
Anthony Mangione
Margaret Parke
Victor Shapiro
Belle Sharefkin
Pergrouhi Svajian, Co-Chairman
Emile Serposs - Dept. of Music
Sherman Von Solkema - Dept. of Murle

4. Ad Hoc Committee on Organization for Instruction in Teams
Donald Chambers Esther Milner
Warren Dederick, Chairman Maureen Marazzi
Morris Hamburg Rosalie O'Hara

Donald Poyourow

VI. Committee on Curriculum and Admission to '::,ursel; (CiAS)

Arthur Allen
Celia Baum (ex-officio)
Zita Cantwell, Secretary
Natalie Darcy, Chairman
!'am Duker
Dorothy Geddes

Leonard Kenworthy
Charles Long
Rose Mukerji
Bernard Starr
Elvira Tarr

The procedure has been and will l'e time-const.u.:inp,, cos:ay ct-:d

difficult. It is hoped that the improvement : .

.

r.... ..._. .,...lication

of teachers, children, and youth in '=ew York r'ity will bf. ft ,iino.

reward for the effort.
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A PERFORMANCE-BASED UNDERGRADUATE PROGRAM FOR THE EDUCATION
OF TEACHERS AT BROOKLYN COLLEGE

INTRODUCTION

A. An Overview

A Performance-Based Undergraduate Program for the Education

of Teachers at Brooklyn College was accepted by the School of

Education in April, 1971 and plans are under way for giving the

first course of each sequence, on a pilot basis, during the

fall of 1971.

The following overview of the program represents contri-

butions based on three years of study by many groups: committees

and individuals in the School of Education in consultation with

selected members of the Liberal Arts faculty, representatives

of school personnel, community groups, and the student body.

The data were studied, organized and edited by the Committee

on Curriculum and Admission to Courses (CLAS) of the School of

Education: Professors Arthur Allen, Zita Cantwell (secretary),

Natalie Darcy (chairman), Sam Duker, Dorothy Geddes, Leonard

Kenworthy, Charles Long, Rose Mukerji, Bernard Starr, and

Elvira Tarr as well as Professor Celia Baum (ex officio),

Dean Irene Impellizzeri (ex officio) and Dean Louis Rosenzweig

(ex officio).
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B. Assumptions of the Program

The Program is based on these assumptions:

1. The basic institutions and their value structures in our
world are changing at an exponential rate. Therefore,
teachers should be educated to be aware of and play a
major role in shaping the changes that seem certain to
occur in the field of education.

2. The curriculum can continue to be relevant to the changing
world only if it is an open system with a built-in intention,
action, and feed-back structure for processing ideas,
generating hypotheses and collecting data regarding the
system and its relation to the changing world in which the
curriculum will exist.

3 The curriculum can continue to be relevant to the changing
world only if it creates a new kind of teacher -- one who
is an interesting, interested, basically well-educated
person who is an effective student of .human learning, is
aware of a conscious personal philosophy and assumes a
role as a responsible agent of social change.

4. The education of teachers should involve not only the
College but cooperation that involves the College, public
schools, community school boards, parents, teacher unions
and educational industries working together in new ways.

5. Teacher education should include a broad general education
with an interdisciplinary focus. This focus may provide
interdisciplinary experiences in the professional sequence
and concentration in one or more related disciplines in
the liicral arts. This implies the collaboration of
Liberal Arts and Education faculties, and school personnel
in the development of an integrated curriculum.

6. The Program should be performance-based and structured
to provide an integration of direct experiences in the
education of children and youth in an urban environment,
the study of the theoretical bases for this education,
and the evaluation of the behaviors employed to bring
about this education. This concentrated study and service
throughout each entire sequence should be based in the
School-Community Teaching-Learning Centers to which
students should be assigned for periods of from two to
four years depending on their time of entry into the
Teacher Education Program. The Campus Media Learning
Center would be a Campus base and both Centers would
provide materials and resources for research related
to the Program.
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Assumptions of the Program - continued

7. The Program should be part of a five-year program
to educate beginning teachers. It is assumed that
the Undergraduate Program would provide the base
for the Graduate Program.

8. Analysis and Interpretation of Behaviors in Teaching-
Learning Situations:

a. Teaching behavior is complex and involves inter-
actions between teachers and students as well as
interactions with course materials.

b. In every course in the Program the course work
(experiences and related content) should be
developed through the building of a conceptual
system of teaching by identifying, analyzing,
and interpreting behaviors in teaching-learning
situations. There are several systems that could
be used as model? but faculty and students could
also develop their own system. The overall objec-
tive would be to train prospective teachers and,
in turn, the children and youth they teach to
think reflectively about behaviors.

c. It is assumed that this training would develop
in prospective teachers the ability to interpret
quickly and thoroughly the events that will
happen in the classroom and community when they
assume comprehensive teaching.

d. In this Program course content would be used to
expand on and analyze experiences, and course
content therefore, would take on added meaning
in practice.

C. Goals

1. Responsible Agents of Social Change

To prepare a basically well-educated person who engages
in clinical practice in teaching, is an effective student
of human behavior, and assumes the role of a responsible
agent of social change and particularly change in public
education in New York City.

2. Service to Community

To revise the teacher education program to make it more
relevant to the community Brooklyn College serves with
the concept of service to that community taking precedence
in the program.

3. Earlier Involvement - School-Community Teaching-Learning
Centers

Introduction of courses in early college years which call
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for increased involvement in real experiences with
children and youth, particularly those in low income
areas in New York City. The agent to effect this
experience-centered curriculum will be the School-
Community Teaching-Learning Centers. These experiences
will be developed sequentially according to their
complexity, throughout the entire program through
the first year of teaching.

4. Reflective Teachers vs. TechnicianQ

To assist prospective teachers to ,:lop as reflective
persons who have a conceptual background to call upon
when confronted bith new situations rather than tech-
nicians trained to carry out training tasks.

5. Teaching Strategies in Terms of Cognitive and Affective
Behaviors

a. To formulate objectives in all courses in terms of
behaviors which are observable and measurable.

b. To select and organize course content consistent
with its logic and the psychological demands of the
learner.

c. To evaluate outcomes in terms of behavioral change.

d. To use strategies appropriate for attaining these
objectives.

6. Personalized Style of Teaching

To help students to develop self-confidence and security
in the teaching role and to encourage the emergence of a
personalized style of teaching based on current knowledge
but uniquely manifested by each individual.

7. Guidance Function

To assist in the integration of each pupil in his environ-
ment and to promote his development of a worthwhile
identity.

8. Communication

To direct prospective teachers in the learning of communi-
cation skills within a wide variety of cultural experiences
so that information can be received from a vide variety
of sources and exchanged with a wide variety of people.
The transfer of these learnings to the classroom situations
will be stressed.
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9. Philosophical Insight

To give the student a philosophical insight into the
process of teaching and the role of education in
society.

...

.., ecialized Function of Teacher

To emphasize increasing interaction between the pros-
pective teacher and other teachers, paraprofessionals,
and other adults, so that he will be prepared to assume
a more specialized function in classroom instruction
and management.

11. Research

a. To design the curriculum to include instruction in
the values and methodology of research and the uses
of advanced educational media to improve competence
in interpreting, by means of theoretical knowledge,
the events that happen in a classroom.

b. To focus the research capabilities of the School
of Education around specific and germane issues and
problems related to the education of children in low
income areas.

12. Evidence of Learning

To develop a program that generates evidence that pros-
pective teachers can bring about appropriate learning
in children before they assume full responsibility for
it in a classroom.

D. Special Features of the Program

1. Liberal Education Component

Teacher education would be an all-college effort and
would require the synthesis of the humanities, physical
sciences, social sciences, and professional Education
courses to enable prospective teachers to know, or to
know how to master, "the what" of teaching.

Prospective teachers would be permitted to have a
different sequence of college-required courses in Liberal
Arts in order that they may be provided with a greater
understanding of their role in serving and in changing
urban society. See Appendix E.

2. Multiple Sequences and Multiple -Entry Points

Multiple sequences for prospective teachers would be
established: Early Childhood (Nursery through Grade 2);
Elementary (Grades 1 through 6); Middle Schools (Grades
5 through 9); Secondary (Grades 9 through 12).

5
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Multiple-entry points and some possibility of transfer
from one sequence to another would be provided.

Early and Continued Involvement

In order that students may assume early, appropriate,
and increasingly complex responsibilities in the teaching
role, an extensive training period for teachers beginning
in the early college years and continuing through the
early years of professional teaching would be required.

3. Performance-Based, Experience-Centered Curriculum in
School-Communit Teachin -Learnin Centers

The curriculum would have a performance-based, experience-
centered program throughout each entire sequence with pro-
vision for concentrated study and service in selected urban
environments in School-Community Teaching-Learning Centers
in which teacher trainees would be based for from two to

four years.

School-Community Teaching-Learning Centers would be
estabiished to create an integrated school-College-
zommunity training agent for both pre-service and in-
service teachers and other professionals and parapro-
fessionals. Each center would consist of a small complex
of schools on all levels and one or more additional
buildings to meet the needs of on-going research, meetings
with community leaders, tutoring, and multiple learning
activities. These buildings might also provide space for

residence units whereby prospective teachers could, on a
voluntary basis, live in the community in which they would
be working, for a few weeks at a time.

The Program would provide sequential supervised laboratory
experiences of graded compleXity in the School-Community
Teaching-Learning Centers. These experiences would include
simulation, micro-teaching, acquisition of skills to work
with individuals and small groups and tutoring - all
leading to the greater responsibilities of student-teaching
and internships. See Appendix A.

4. The Campus Media Leamint ciAtE

Provision would be made in the Campus Media Learning Center
for the broad and deep use of technological aids to (a)
assist in the individualisation of instruction and inde-
pendent study by prospective teachers, (b) allow the pros-
pective teachers opportunities to develop facility in the

use of technological equipment for the schools, and (c)
permit the use of instructional technology for the analysis,
evaluation and storage of protocol materials used in the
Program. Fully-equipped and fully-staffed media labora-
tories in the Campus Media Learning Center would be neces-
sary for the proper use of instructional technology in
carrying out the objectives of the Program.



5. Counseling

The content and experiences within the curricula would be
structured to glad.: the prospective teachers and the beginning
teacher toward the - evelopment of the skills necessary for
self-knowledge, self-esteem, and self-direction. In addition,

the prospective teacher should have the knowledge of group

processes and "coping skills" necessary to be a well-functioning

human being with professional values consistent with personal
integrity and the demands on a teacher in a rapidly changing

society. It would be assumed that as the ntudent knows himself

and his role better, he could cope more effectively with the

dynamics of change, See Appendix C.

6. Individualized Instruction

The Program would attempt to provide for the individualization

of instruction of prospective teachers and for their instruc-

tion in strategies to provide for individualizing instruction

in their own teaching roles. In both instances, individualized

instruction would consist of planning and conducting, with each

student, programs of study and day to day tasks that are tailor-

made to suit his learning requirements and his characteristics

as a learner and as a teacher. See Appendix F.

7. Team Teaching

The experience-centered curriculum would function largely

through effective cooperation of College faculties (Education

and Liberal Arts), master teachers in schools, interns, para-

professionals and teacher aides. A redefinition of the res-

pective roles and responsibilities of these persons would be

necessary. See Appendix D.

8. Evaluation

Evaluation and feed back techniques would be developed for

these experience-centered curricula and should be used at the

beginning, throughout, and at the end of each sequence. Their

purpose would be to determine to what extent teacher trainees

have acquired the essential teaching behaviors and to allow

for systematic assessment, revision, and up-dating of the

Program. Follow-up studies of Program graduates would be

indicated.

To permit this evaluation, course outlines should be prepared

in terms of (a) objectives: standards and goals to guide the

prospective teacher's development; (b) teaching-learning
behaviors to be developed, analyzed, and assessed through the

use of such materials as audio-tapes and video-tapes.

The definition of specific objectives and ways of implementing

them should be identified cooperatively by the instructor and

each trainee. See Appendix H.
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9. Electives

Electives will be suggested on each of the four levels to
enable students to meet the objectives of the Program and
to make better use of faculty expertise. Examples of
electives would include the following:

African Heritage and the Schools;
Hispanic and Puerto Rican Heritage;
Credit for supervised travel in the United

States and abroad.

10. Provision for Analysis of Cognitive, Affective and
Social Situations

The identification, analysis and sequential arrangement
of behavioral situations would be built into an obser-
vation system. Categories of analysis should represent
an appropriate balance among cognitive, affective and
social aspects of teaching.

The Program would provide for situations in which the
prospective teacher would be confronted with cognitive,
affective, and social experiences specifically intended
to produce desired teaching behaviors.

a. Cognitive Behaviors:

1. The Program would provide situations in which
prospective teachers are made cognizant of the
structural components of each discipline to be
taught, the conceptual framework of the dis-
cipline, methods of verification peculiar to
the discipline, and should engage in strategies
which would direct pupils' learning of the
discipline in a manner wholly consistent with
the discipline itself.

2. The Program would require prospective teachers
to have a working knowledge of materials and
tools that would assist pupils in acquiring
and developing concepts in subject-matter areas
and a wide variety of teaching-learning materials
appropriate to the analysis of specific situations.

b. Affective Behaviors and Social Behaviors:

Prospective teachers should acquire a knowledge of
human motivation and behavior (through a study of
classroom behaviors "in situ" by means of video-
tapes) in situations which will provide for reflec-
tion and the building of concepts which will produce
desired teaching and learning behaviors. A correlative
study of the social and cultural forces which affect
the individual should permit the prospective teacher
to meet the praCtical problems which ariee in the
daily lives of their pupils in a technological,
industrial, urban milieu.
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F. Desired Outcomes In Terms of Teacher Behavior

1. Understanding and working with Children and Youth

Graduates of the Brooklyn College Performance-Based tirder-
graduate Teacher Education Program should be able to:

a. Demonstrate in their teaching a knowledge of how chil-
dren and youth learn and develop.

b. Diagnose the variety of learning styles exhibited by
children and youth.

c. Diagnose learning strengths as well as weaknesses and
utilize the results in teaching.

d. Relate the out-of-school environments of children and
youth to in-school learning situations.

2. Teaching Roles

In their teaching, graduates of the Performance-Based
Brooklyn College Undergraduate Teacher Education Program
should be able to:

a. Plan for individually prescribed instruction in order
to develop learning environments conducive to continuous
learning for children and youth.

b. Plan and develop curriculum related to both the develop-
ment of children and youth and social change by utili-
zing the experiences of children and youth and the social
context of these experiences.

c. Teach language and communication effectively to children
throughout the Borough of Brooklyn. In this category
would be included: speaking, listening, reading, writing,
and the languages of mathematics, science, social studies,
music and the other arts.

d. Establish school and classroom environments that enhance
the identity development of children and youth.

e. Demonstrate a knowledge of depth in fields, appropriate
to the Education Sequence elected and utilize this
knowledge in the analysis of teaching-learning situations.

f. Work as part of a diverse teaching team. Such teams will
increasingly include general teachers, various specialists
(e.g. reading, music, foreign languages), paraprofessionals
and people outside of the field of education (e.g. medical
personnel, lawyers).

g. Use instructional technology as teaching and learning
media.

h. Organize and work with children and youth in effective
small groups.
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Desired Outcomes in Terms of Teacher Behavior - (continued)

3. General Outcomes

Graduates of the Brooklyn College Performance-Based
Undergraduate Teacher Education Program should be
able to:

a. Gather, examine, evaluate, and utilize evidence
so that generalizations on the basis of insuffi-
cient data and evidence would be avoided.

b. Demonstrate in their teaching, knowledge about
and appreciation of the multi-cultural dimen-
sions of our City and the world.

c. Demonstrate in their teaching a dynamism that
reflects a vide curiosity and knowledge about
the world in which we live and a flexibility
in meeting the problems of its rapidly changing
character.



SECTION II

FOUR COURSE-LEVEL SEQUENCES
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PERFORMANCE-BASED PROFESSIONAL UNDERGRADUATE COURSE SEQUENCE

for the

EDUCATION OF TEACHERS FOR EARLY ChILDHOOD EDUCATION

(Nursery through Grade 2)

The prerequisites other t those in Education for the courses
in this Sequence were assrlated'br Faculty Council of Brodk1yn College
at its meeting of October 19, 1971.
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Professional Undergraduate Course Sequence
for the

Preparation of Teachers in Earl Childhood Education
(Nursery through Grade 2

Introduction

Research in the past decade reaffirms the fact that the years
between three and eight are crucial for the growth, development,
and education of children. The training of teachers for the
education of children of the early childhood years requires the
development of specialized concepts, attitudes, and skills.

The demand for trained personnel in early childhood education
has far exceeded the availability. Nationally projected research
and program development activities will intensify this demand.
Accordingly, the Committee on Curriculum and Admission to Courses
(CLAS) proposed a program which provides a foundation for teaching

and advanced study for prospective teachers of young children.

Goals of the Proposed Program

Among the many considerations in developing a program for

teacher education at Brooklyn College, the following are noted:

1. That direct, guided experience in the School-Community
Teaching-Learning Centers be a part of each component
of the program so that experience may complement theo-
retical content and, in turn, be affected by it.

2. That the growth, development, and education of young
children be studied and experienced in the context of

cultural, family, and educational settings.

3. That the program make special provision for prospective
teachers of young children to have experiences with
people in our multi-cultural society.

4. That throughout the program prospective Early Childhood
teachers work toward self-awareness and awareness of

group processes.

5. That prospective teachers develop competence in working
with and relating to differentiated personnel who are

also engaged in early childhood education (e.g. para-
professionals, parent volunteers, teaching aides and

assistants, co-teachers).

6. That prospective teachers be prepared to function in a
program which includes social, cognitive, and affective
dimensions of behavior and development in a totally inte-
grated curriculum encompassing all subject areas of
early childhood education.



13

7. That prospective teachers understand developmental and
learning stages of young children and their relation to
previous and later stages.

8. That prospective teachers acquire knowledge about and
proficiency with both hardware and software of instruc-
tional technology, with special emphasis on applications
to Nursery through Grade 2.

9. That prospective teachers be encouraged and supported in
their efforts to extend their personal and pre-professional
experiences in cultural and cross-cultural spheres. These
experiences may include visits within the city as well as
travel in the United States and abroad.

10. That prospective teachers experience teas-teaching at the
College level as one channel for preparing them for this
increasingly characteristic method in Early Childhood
Education.
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m
e
n
t
:
 
S
c
h
o
o
l
 
a
n
d

C
o
m
m
u
n
i
t
y
.

L
o
w
e
r

S
o
p
h
c
x
n
o
r
e

6
 
c
r
e
d
i
t
s

(
3
 
c
l
a
s
s
 
a
n
d

6
 
l
a
b
.
 
h
o
u
r
s
)

G
r
o
u
p
 
s
e
l
e
c
t
e
d
 
p
r
o
j
e
c
t
;
 
a
s
s
e
s
s
i
n
g

t
e
a
c
h
i
n
g
 
b
e
h
a
v
i
o
r
 
a
n
d
 
c
l
a
s
s
r
o
o
m

i
n
t
e
r
a
c
t
i
o
n
;
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
-

t
i
c
i
p
a
t
i
o
n
 
i
n
 
s
c
h
o
o
l
s
 
a
n
d
 
c
o
m
m
u
n
-

i
t
y
;
 
I
n
s
t
r
u
c
t
i
o
n
a
l
 
T
e
c
h
n
o
l
o
g
y
;

s
e
l
f
-
e
x
a
m
i
n
a
t
i
o
n
.

T
e
a
m
s
 
t
o
 
b
e
 
s
e
l
e
c
t
e
d
 
f
r
o
m

E
d
u
c
a
t
i
o
n
a
l
 
S
p
e
c
i
a
l
i
s
t
s

i
n
 
S
o
c
i
o
l
o
g
y
-
A
n
t
h
r
o
p
o
l
o
g
y
,

P
h
i
l
o
s
o
p
h
y
,
 
C
u
r
r
i
c
u
l
u
m
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y
,

I
n
s
t
r
u
c
t
i
o
n
a
l
 
T
e
c
h
n
o
l
o
g
y
,

c
o
o
p
e
r
a
t
i
n
g
 
p
e
r
s
o
n
n
e
l
 
f
r
o
m

s
c
h
o
o
l
s
,
 
c
o
n
s
u
l
t
a
n
t
s
 
f
r
o
m

o
t
h
e
r
 
d
e
p
a
r
t
m
e
n
t
s
 
a
n
d
 
t
h
e

c
o
m
m
u
n
i
t
y
.
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C
h
i
l
d
 
D
e
v
e
l
o
p
m
e
n
t

a
n
d
 
t
h
e
 
T
e
a
c
h
i
n
g
-

L
e
a
r
n
i
n
g
 
P
r
o
c
e
s
s

U
p
p
e
r

6
 
c
r
e
d
i
t
s

S
t
u
d
y
 
o
f
 
t
w
o
 
c
h
i
l
d
r
e
n
;
 
c
l
a
s
s
r
o
o
m

S
o
p
h
o
m
o
r
e

(
3
 
c
l
a
s
s
 
a
n
d

o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
t
i
c
i
p
a
.
i
o
n
;

6
 
l
a
b
.
 
h
o
u
r
s
)

t
u
t
o
r
i
n
g
;
 
v
i
s
i
t
s
 
t
o
 
c
o
m
m
u
n
i
t
y

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d
 
f
a
c
i
l
i
t
i
e
s
.

P
s
y
c
h
o
l
o
g
y
,
 
C
u
r
r
i
c
u
l
u
m

a
n
d
 
T
e
a
c
h
i
n
g
,
 
M
e
t
h
o
d
s
.

48
.3

R
e
a
d
i
n
g
 
a
n
d
 
O
t
h
e
r

L
a
n
g
u
a
g
e
 
A
r
t
s
 
i
n

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

E
d
u
c
a
t
i
o
n
.

U
p
p
e
r

4
 
c
r
e
d
i
t
s

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
-

S
o
p
h
o
m
o
r
e

(
2
 
c
l
a
s
s
 
a
n
d

t
i
c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
-

4
 
l
a
b
.
 
h
o
u
r
s
)

r
i
c
u
l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a

(
e
.
g
.
 
v
i
d
e
o
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d
 
p
r
o
-

j
e
c
t
o
r
,
 
e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;
 
m
i
c
r
o
-

t
e
a
c
h
i
n
g
.

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y

4
8
.
4

C
r
e
a
t
i
v
e
 
A
r
t
s
 
i
n

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

E
d
u
c
a
t
i
o
n

L
o
w
e
r

.
6
 
c
r
e
d
i
t
s

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
-

J
u
n
i
o
r

(
3
 
c
l
a
s
s
 
a
n
d

t
i
c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
-

6
 
l
a
b
.
 
h
o
u
r
s
)

r
i
c
u
l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a

(
e
.
g
.
 
v
i
d
e
o
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d
 
p
r
o
-

j
e
c
t
o
r
,
 
e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;
 
m
i
c
r
o
-

t
e
a
c
h
i
n
g
.

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y

4
8
.
5

S
o
c
i
a
l
 
S
t
u
d
i
e
s
 
i
n

L
o
w
e
r

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

J
u
n
i
o
r

E
d
u
c
a
t
i
o
n
.

4
 
c
r
e
d
i
t
s
:

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
-

(
2
 
c
l
a
s
s
 
a
n
d

t
i
c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
-

4
 
l
a
b
.
 
h
o
u
r
s
)

r
i
c
u
l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a

(
e
.
g
.
 
v
i
d
e
o
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d
 
p
r
o
-

j
e
c
t
o
r
,
 
e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;
 
m
i
c
r
o
-

t
e
a
c
h
i
n
g
.

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y

4
8
.
6

M
a
t
h
e
m
a
t
i
c
s
 
i
n

U
p
p
e
r

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

J
u
n
i
o
r

4
 
c
r
e
d
i
t
s
:

(
2
 
c
l
a
s
s
 
a
n
d

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
t
i
-

c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
r
i
c
u
-

E
d
u
c
a
t
i
o
n
 
D
e
p
a
r
t
m
e
n
t
:

M
e
t
h
o
d
s
/
P
s
y
c
h
o
l
o
g
y
,



E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

E
d
u
c
a
t
i
o
n

J
u
n
i
o
r

a
C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d

p
a
r
-

(
3
 
c
l
a
s
s
 
a
n
d

t
i
c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f

c
u
r
-

6
 
l
a
b
.
 
h
o
u
r
s
)

r
i
c
u
l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a

(
e
.
g
.
 
v
i
d
e
o
-
t
a
p
e
,

o
v
e
r
h
e
a
d
 
p
r
o
-

j
e
c
t
o
r
,
 
e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;
 
m
i
c
r
o
-

t
e
a
c
h
i
n
g
.

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y

1
4
8
.
5

S
o
c
i
a
l
 
S
t
u
d
i
e
s
 
i
n

L
o
w
e
r

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

J
u
n
i
o
r

E
d
u
c
a
t
i
o
n
.

4
 
c
r
e
d
i
t
s
:

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d

p
a
r
-

(
2
 
c
l
a
s
s
 
a
n
d

t
i
c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f

c
u
r
-

1
l
a
b
.
 
h
o
u
r
s
)

r
i
c
u
l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a

(
e
.
g
.
 
v
i
d
e
o
-
t
a
p
e
,

o
v
e
r
h
e
a
d
 
p
r
o
-

j
e
c
t
o
r
,
 
e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;
 
m
i
c
r
o
-

t
e
a
c
h
i
n
g
.

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y

4
8
.
6

M
a
t
h
l
m
a
t
i
c
s
 
i
n

E
a
r
l
y
 
C
h
i
l
d
h
o
o
d

U
p
p
e
r

J
u
n
i
o
r

4
 
c
r
e
d
i
t
s
:

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
t
i
-

(
2
 
c
l
a
s
s
 
a
n
d

c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
r
i
c
u
-

4
 
l
a
b
.
 
h
o
u
r
s
)

l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a
 
(
e
.
g
.

v
i
d
e
o
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d
 
p
r
o
j
e
c
t
o
r
,

e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;
 
m
i
c
r
o
-
t
e
a
c
h
i
n
g
.

E
d
u
c
a
t
i
o
n
 
D
e
p
a
r
t
m
e
n
t
:

M
e
t
h
o
d
s
/
P
s
y
c
h
o
l
o
g
y
,

M
a
t
h
e
m
a
t
i
c
s
 
D
e
p
a
r
t
m
e
n
t
.

4
8
.
7

S
c
i
e
n
c
e
 
i
n
 
E
a
r
l
y

U
p
p
e
r

C
h
i
l
d
h
o
o
d
 
E
d
u
c
a
-

J
u
n
i
o
r

t
i
 
o
n
.

4
 
c
r
e
d
i
t
s
:

C
l
a
s
s
r
o
o
m
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
t
i
-

(
2
 
c
l
a
s
s
 
a
n
d

c
i
p
a
t
i
o
n
;
 
p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
r
i
-

4
 
l
a
b
.
 
h
o
u
r
s
)

c
u
l
u
m
 
m
a
t
e
r
i
a
l
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a

(
e
.
g
.
 
v
i
d
e
o
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d

p
r
o
j
e
c
t
o
r
,
 
e
t
c
.
)
;
 
t
u
t
o
r
i
n
g
;

m
i
c
r
o
-
t
e
a
c
h
i
n
g
.

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
s
y
c
h
o
l
o
g
y
.
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S
e
m
i
n
a
r
 
a
n
d
 
C
a
m
-

L
o
w
e
r

p
r
e
h
e
n
s
i
v
e
 
T
e
a
c
h
-

S
e
n
i
o
r

i
n
g
 
i
n
 
E
n
r
l
y

C
h
i
l
d
h
o
o
d
 
E
d
u
c
a
-

t
i
o
n
.

1
0
 
c
r
e
d
i
t
s
:

S
e
l
e
c
t
e
d
 
s
u
p
e
r
v
i
s
e
d
 
i
n
s
t
r
u
c
-

(
2
 
c
l
a
s
s
 
a
n
d

t
i
z
n
a
l
 
e
x
p
e
r
i
e
n
c
e
;
 
u
s
e
 
o
f
 
m
e
d
i
a

1
6
 
L
a
b
.
 
h
o
u
r
s
)
.
 
t
o

-
t
u
d
y
 
a
n
d
 
d
e
v
e
l
o
p
 
*
.
e
a
c
h
i
n
g

s
t
y
l
e
s
;
 
a
s
s
e
s
s
m
e
n
t
 
o
f
 
t
e
a
c
h
i
n
g

e
f
f
e
c
t
i
v
e
n
e
s
s
.

T
e
a
m
s
 
t
o
 
b
e
 
s
e
l
e
c
t
e
d
 
r
r
o
r
.

E
d
u
c
a
t
i
o
n
a
l
 
S
p
e
c
i
a
l
i
s
t
s
 
i
n

C
u
r
r
i
c
u
l
u
m
 
a
n
d
 
T
e
a
c
h
i
n
g
,

M
e
t
h
o
d
s
,
 
P
h
i
l
o
s
o
p
h
y
,
 
P
s
y
-

c
h
o
l
o
g
y
,
 
s
o
c
i
o
l
o
g
y
-
 
A
n
t
h
r
o
-

p
o
l
o
g
y
,
 
I
n
s
t
r
u
c
t
i
o
n
a
l

T
e
c
h
n
o
l
o
g
y
,
 
c
o
o
p
e
r
a
t
i
n
g

p
e
r
s
o
n
n
e
l
 
f
r
a
n
 
s
c
h
o
o
l
s
,

L
i
b
e
r
a
l
 
A
r
t
s
 
D
e
p
a
r
t
m
e
n
t
s
,

a
n
d
 
c
o
m
m
u
n
i
t
i
e
s
.

T
o
t
a
l
:

4
4
 
C
r
e
d
i
t
s



Early Childhood

Lower Sophomore Semester
Catalogue Description
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I. Catalogue Entry

a. Education 48.1

b. Young Children in the Urban Environment: School and Communitz.

c. 6 credits: 9 hours class and laboratory (3 class and
6 laboratory hours).

d. Analysis of forces affecting education of young children
in an urban environment; examination of formal and informal
organizational patterns of early childhood education; study
of models for assessing teaching behavior and classroom
interaction.

Laboratory Experiences: Group-selected project to be carried
out in the school-community setting; use of models for
assessing teaching behavior and classroom interaction; guided
observation and participation in School-Communityaeaching-
Learning Centerseand Campus Media Learning Center, with
special emphasis on Nursery through Grade 2.

e. Prerequisites: None

f. Exclusion clause: Not open to students who are enrolled in or
have completed Education 27.1, 28, 29.5, 30.3, 30.4, 35,
58.1, 59.1, 60.1.

*School-Community Teaching-Learning Centers will provide appro-
priate support and facilities for the group-selected project and
other field experiences. For a complete report on the School-
Community Teaching-Learning Centers, See Appendix A.

**The Campus Media Learning Center will be used to aid students in
the group-selected projects and to instruct them in the use of
technological and other resources. For a complete report on
the Campus Media Learning Center, see Appendix B.



Early Childhood

Complete Description

I. Catalogue Entry

16

a. Education 48.1

b. Young Childr,n in the Urban Environment: School and Community

c. 6 credits: 9 hours class and laboratory (3 class and
6 laboratory hours).

d. Analysis of forces affecting education of young children in
an urban environment; examination of formal and informal
organizational patterns of early childhood education; study
of models for assessing teaching behavior and classroom
interaction.

Laboratory Experiences: Group-selected project* to be
carried out in the schnol-community setting; use of models
for assessing teaching behavior and classroom interaction;
guided observation and participetion in School-Community
Teaching-Learning Centers** and the Campus Media Learning
Center,*** with special emphasis on Nursery through Grade 2.

e. Prerequisites: None

f. Exclusion clause: Not open to students who are enrolled in
or have completed Education 27.1, 28, 29.5,
30.3+ 30.4+ 35, 58.459.1e 60.1.

'-
Sample Ideas for Group-Selected Projects:
1. Photo study of community in which school exists.
2. Window display -- relation of school to community council.
3. Audio-taped interviews - - "The Mission of Our School."
4. 8mm. film loops -- neighborhood stores as educational resources.
5. Social and educational resources in the community -- bilingual

bulletin.
6. Cardboard carpentry to furnish a local tutoring center.
7. Role-playing of community situations (e.g. election of school

board).
8. Posters for the school, parents association and community groups

announcing events or programs such as a science. fair, ecology
mobilization, etc.

9. Production of illustrated books of children's autobiographies.

**The School-Community Teaching-Learning Centers will provide appro-
priate support and facilities for the group-selected project and
other field experiences. For a complete report on the School-
Community Teaching-Learning Centers, See Appendix A.

***The Campus Media Learning Center will be used to aid students in
the group-selected projects and to instruct them in the use of
technological and other resources. For a complete report on the
Campus Media Learning Center, see Appendix B.



Early Childhood
Course Outline for Education

I. General Objectives

48,1 Young Children in the Urban Environment:
School and Community

A. To cultivate identification with and advocacy for the client
populations of young children, their parents, their community,
and the agencies required to promote wholesome child develop-
ment.

B. To promote an awareness of the kinds and uses of environmental
aspects and phenomena (people, places, things, institutions,
issues, language, traditions, etc.) for the curriculum of young
children and the total program of their school.

C. To define critical variables in several types of educational
programs designed for young children: management of time, space,
materials, personnel; relationship of management to philosophy,
objectives and content of curriculum.

D. To develop mastery of the utilization of educational multi-media
as effective tools for the critical examination of the behavior
of children and adults in educational and social situations.

E. To develop Self-Awareness.

II. SPECIFIC OBJECTIVES

A. Self-awareness, cognitive-
affective grasp of motiva-
tions, social behavior,
cultural, historic and
developmental sources
influencing behavior.

B. Communication skills-clari-
fication and refinement of
the communicative process,
verbal and non-verbal.

C. Cognitive-affective grasp
of the life of the urban
resident, involving the
cultural, economic, living
conditions.

D. Ability to recognize and
analyze teacher behavior
(assessment of emotional
climate of roam on basis
of various types of inter-
action).

E. Ability to recognize
children's behavior as
related to teacher
behavior.

III. EXPERIENCES

A.

B.

1. Faculty-student group
process.

2. Audio-visual feedback
of group process.

3. Personal logs of group
process.

1. Faculty-student group
process.

2. Audio-visual feedback.

C. Participatory involvement
with responsibility, in
functioning of school and
community agencies.

D. 1. Classroom observations
in various types of
schools and child-care
centers.

2. Seminars in analysis of
classroom observations.

3. Media feedback.

E. Same as D
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Course Outline for Education 483 (continued)

SPECIFIC OBJECTIVIM

F. Analysis of classroom relation-
ships and educational goals as
applied to various classroom
organisations.

ECPERIENCES

F. Same as P

G. Development of a socioeconomic G.
profile of local school district.

H. Connection of profile character- H.
istics with forces affecting
the education of young children
(cf., A. and C.)

I. Development of and participation I.

in an on-going, community -based

activity or project related to the
above analysis (G and H).

18

1. Contact with planning and
research section of com-
munity corporation and
agencies.

2. Participation, with com-
munity worker or resident,
in on-going research, and
funtioning of agencies and
institutions.

3. Media feedback from community
involvement.

1. Participation in, contact
with parent associations,
family service agencies,
organizations, supermarkets,
recreation activities, schools.

2. Seminars with guidance
personnel in schools.

Same as H.
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Early Childhood

Upper Sophomore Semester

II. Catalogue Entry

a. Education 48.2

b. Child Development and the Teaching-Learning Process

c. 6 credits: 9 hours class and laboratory (3 class and
6 laboratory hours).

d. Biogenetic and environment-A_ factors in human behavior.
The study of individual development and learning with
major emphasis on the early childhood years. Application
of concepts and theories of learning to the teaching-
learning process. A study of the function of play in the
developmental process; the teacher's role and the assess-
ment of play in the school setting.

Laboratory Experiences: Guided comparative study of two
children from different environments, one of whom will be
from the School-Community Teaching-Learning Centers.*
Through classroom observations and participation the
student will examine child development and learning in the
educational environment. Selected activities in the
teaching-learning process. Use of the Campus Media
',earning '7,-nter.

e. Prerequisite: Education 48.1
Corequisite: Education 48.3

2!

*School-Community Teaching-Learning Centers: facilities in schools
and other social agencies in communities which will provide for
student instruction and experience in the development of appro-
priate cognitive, affective and social behaviors in prospective
teachers and the children and youth they teach. A complete
report on School-Community Teaching-Learning Centers will be
found in Appendix A.
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Course Outline for Education 48.2 - Child Development and the Teaching- Learning

Process

Development

1. Methods of studying human devlcrAent (observational, experimental,
anecdotal, cross-sectional, longitudinal, etc.).

P. Historical concepts of the - :Ire of the child.

Methods of teaching and classroom organization in relation to differing
concepts of the child.

4. Nature-nurture, controversy.

5. Biological aspects of devel.anant.

6. Maternal deprivation, separation, and Institutionalization.

7. The socialization of the child; play and inter - personal relationships

in early childhood.

8. The school and the socialization process.

9. Cognitive development and its bearing on social and emotional development.

10. cognitive stimulation in pre-school and early school grades.

11. The family and the development of the infant and y ung child
a) sex roles
b) siblings

presence or absence of parent or parents
d) cultural heritagl.

12. Child rearing practices and personality development.

13. Current major theories of personality development with emphasis on
early childhood years and educational implications.

Learning

1. Nature and function of theories of learning.

P. Tradit:.onal issues in learning theory.

3. Function of theories of learning in the classroom.

4. Theory of learning vs. "theory of instruction".

5. Learning theory and the problems of urban education
a) the disadvantaged
b) technology
c) teacher selection and training.
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Course Outline for !Aucstion 48.2 (continued)

6. Basic principles of 0-R theory of learning and their relationship to
teaching practices and classroom organization.

7. Basic principles of Piaget's theory of development and their relationship
to teaching practices and classroom organization.

8. Analysis of learning principles underlying different instructional designs
a) discovery method
b) Montessori method
c) open classroom
d) programmed method.

9. Individual styles of problem solving (reflective - impulsive, field depend-

ent, field-independent.

10. Exceptional children and the learning environment
a) underachievement
b) retardation and brain injary
c) emotional problems
d) creativity and giftedness.

11. Team teaching, educational assistants and paraprofessionals.

12. Assessment of learning and learning potential
concepts of intelligence and ability
formal vs. informal assessments
achievement tests and other classroom assessments.

13. The nature of test.; and assessment
\ validity, reliability, errors of measurement.
distributions, variability, probability.

c. , cultural bias of tests and other criticisms.
d) alternatives to testing.
e) communicating assessments and evaluations to parents.
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III. Catalogue Entry

a. Education 48.3

b. Reading and Other Language Arts in Early Childhood
Education

c. 4 credits: 6 hours class and laboratory
(2 class and 4 laboratory hours).

d. Analysis of theoretical and methodological approaches
and techniques :n teaching reading and other language
arts in early childhood education. Application of
concepts and theories of learning.

Laboratory Experiences: Planning, guiding and evaluating
selected projects in the teaching of reading and other
language arts at the School-Community Teaching - Learning
Centers, The use of the Campus Media Learning Center for
experience with professionally produced and teacher-made
materials.

e. Prerequisites: Education 48.1 and at least one course in literature
Corequisite: Education 48.2 and in speech.

*School-Community Teaching-Learning Center: facilities in
schools and other social agencies in communities which will
provide for student instruction and experience in the develop-
ment of appropriate cognitive, affective and social behaviors
in prospective teachers and the children and youth they teach.
A complete report on School-Community Teaching-Learning Centers
will be found in Appendix A.

**Campus Media Learning Center: a facility on Campus which will
Provide students with opportunities to study, construct, use
and develop, under supervision, the technological aids and
resources appropriate for their work with individuals, small
groups and classes in the School-Community Teacher-Learning
Center. A complete report on the Campus Media Learning
Center will be found in Appendix B.
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Course Outline for Education 48.3

Reading and Other Language Arts in Early Childhood Education

The Language Aspect of Reading
The Nature of Language
Acquisition of Language
Special Issues in Instruction

Dialects
Bilingualism

The Reading Instruction Program

Cultivating Appreciation for Literature
Group Sharing
Independent Reading

Word Recognition Skills
Sight Words
Phonic Analysis
Structural Analysis
Context Clues

Comprehension Skills
Literal Reading
Interpretive Reading
Critical Reading

Study Skills
Organizing Information
Locating Information

Introductory Experiences
Readiness Considerations
Readiness Activities

Appraisal of Pupils' Progress
Standardized Tests
Informal Tests
Teachers' Records

Individualizing Instruction
Language Experience Approaches
Individualized Reading Programs
Interclass Grouping
Intraclass Grouping

Materials for Instruction
Commercia]

Evaluation
Selection

Teacher - constructed

Pupil-constructed



::ourse Out-lins for ;duration 48.3 (continued)

The Oral Language Program

Listening

Decoding Skills
Perception of Dialects and Styles
Increase of Attention Span
Distilling Ideas
Relating Nonlinguistic Activities to Language

Aesthetic Development
Stories
Poetry
Drama
Songs

Speaking

Encoding Skills
Expression of Ideas
Organization of Ideas
Clarity of Speech

Soria' Insights
conversation
Discussion

Aesthetic Development
Cresting Stories - Creating Drama
Creating Poetry - Creating Songs
Reading Orally

Writin,

Handwriting Skills

Functional Skills
Communicating Information
Conventions of Forms

Creative Writing
Expressing Ideas
Discovering Forms

27
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Early childhood

IV

Lower Junior Semester

. Catalogue Entry

a. Education 4B.4

b. Creative Arter_la Early Childhood Education

c. 6 credits: 9. hours class and laboratory
(3 class and 6laboratory hours).

d. Role of creative arts (art, music, drama, dance) as
communication and in relation to learning, with emphasis
on the affect-Lye domain. Application of concepts and
theories of learning. Analysis of conditions and teaching
strategies which encourage creativity.

Laboratory Experiences: Tanning, guiding and evaluating
selected projects involving the creative arts at the School-

Community Teaching-Learning Centers! Use of the Campus
Media Learning Center.**

e. Prerequisites: Education b8.1, 48.2, 48.3 and at least one course

Corequisite: Education 148.5 in art and in music.

*Schorl-Community Teaching-Learning Centers: facilities in
schools and other social agencies in communities which will
provide for student instruction and experience in the develop-
ment of appropriate cognitive, affective and social behaviors
in prospective teachers and the children and youth they teach.
A complete report on School-Community Teaching-Learning Centers

will be found in Appendix A.

**Campus Media Learning Center: a facility on Campus which will
provide students with opportunities to study, construct, use
and develop, under supervision, the technological aids and
resources appropriete for their work with individuals, small
groups and classes in the School-Community Teacher-Learning
Center. A complete report on the Campus Media Learning Center
will be found in Appendix B.
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Early Childhood
Course Outline for Education 48.4

Creative Arts in Early Childhood Education

I. Creativity as a mode of learning
A. Educational value of creative activities in early childhood

education
B. Interaction of affective, social, cognitive and psychomotor

domains in learning
C. The creative process
D. Conditions which foster creativity in teaching and learning
E. Research in creativity (including work of Karl W. Deutsch,

J.P. Guilford, Marie M. Hughes, Calving Taylor, E. Paul
Torrance and others)

II. Teacher's role in sustaining and !tittering creative thinking
and learning in young children--verbal and non-verbal. Related

teaching techniques.

III. Curriculum practices in developing a creative activities program
A. Developmental stages of children's expression in the arts

1. Integrating learning through the arts and other curricu-
lum areas with special emphasis on social learnings

2. Planning, managing, selecting, guiding and evaluating in
relation to aesthetic and creative activities

3. Criteria for selecting materials, resources and activities
in the arts

4. Aesthetic qualities in the arts: expressiveness, dynamics,
originality, harmony, contrast, style, rhythm, form, variety,

dominance, balance, etc.

IV. Application of concepts and theories of creative learning to the
arts
A. Music: singing, playing instruments, creating music
B. Dance and rhythmic movement
C. Art: clay, painting, construction, blocks, woodwork,

photography, etc.
D. Drama: creative dramatics, puppetry

V. Selected laboratory experiences in the Campus Media Center and in
the Education Laboratory for Arts and Science. Students will engage
in integrated activities in the arts with emphasis on creative
processes and aesthetic sensitivity.

VI. Planning, guiding and evaluating selected projects with young
children in the creative arts in School-Community Teaching-Learning
Centers.
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CreativitynTeachi: Invitations and
Instances. San Francisco: Wadsworth
Publishing Co., 1961.
"The Arts: Repetitive or Creative' ?" in

Shumsky, Abraham, Creative Teaching in the
Elementary School. New York: Appleton-
Century-Crofts, 1965.
"Creativity- -What Research Says to the
Teacher", Washington, D.C.: A.E.R.A. #28 of
Series, 1968. (American Educational Research
Association)

What is Progressive Education? John Day Co.,
1952.

Let's Make a Picture. Washington, D.C.:

Association for Childhood Education Inter-
national, 296').

Creative and Mental Growth. New York:
Macmillan Co., 1964.
Art for Teachers of Children. Columbus,
Ohio: Charles F. Merrill Publishing Co.,
1968.

Teaching Art to Children. Boston: Allyn
and Bacon, Inc., A59.

Music and Young Children. New York: Holt,
Rinehart and Winston, 1969.

American Folk Songs for Children in Home,
School and Nursery School. Garden City,
New York: Doubleday and Co., 1948.
Children Discover Music and Dance. New York:
Henry Holt and Co., 1959.

Creative Dramatics: An Art for Children
New York: Harper and Bros., 108.

naymaking With Children. New York:
Appleton- Century- Crofts, 1967.
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Bibliography for education 48.4 (continued)

Films and Videotapes

1. "Early Expressionists" - Contemporary Films

ChildreD Ornw B.C.-A.V. Center

- of Myrti Craddock -- B.C. T.V. Center

h. "Creative nance" by Rose Mukerji -- B.C. T.V. Center

"Creative Dramatic.i" -- Northwestern University A.V. Center

6. 'Building Children's Personality Through Creative Dance" U.C.L.A.

. 'Looking For Me" -- University of California, Extension Media
Center, Berkeley, Calif.

"Feeling Spaces", "I Found It", "Sounds of Myself ", "To Make
A Dance", "You'r.- It!" "Touching The World" -- Bloomington,
Indiana: NatlJnal Instructions]. Television. (Selected
titles from TV sort es, RIPPLES.)

ThPe.ce Along", "Drums", "Rhythm", "Drama in
flllee.", "Vint; c!. A4ain", "Rhythm in Dance", "Folk :tongs ",

Nntional Instructional Television,
ti t. ir try series, RoUNDABOUT)
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Early Childhood

Lower Junior Semester

V. Catalogue Entry

a. Education 48.5

b. Social Studies in Early Childhood Education

c.. 4 credits: 6 hours class and laboratory
(2 class and 4 laboratory hours).

d. Analysis of theoretical and methodological approaches in

the social studies. Application of concepts and theories

of learning.

Laboratory Experiences: Planning, guiding and evaluating
selected aspects of teaching social studies in Schocl

Community Teaching-Learning Centers*

e. Prerequisites: Education 48.1, 148.2, 48.3 and at least one course

Corequisite: Education 48.4 in social studies including
history.

*School-Community Teaching-Learning Centers: facilities in

schools and other social agencies in communities which will

provide for student instruction and experience in the develop-

ment of appropriate cognitive, affective and social behaviors

in prospective teachers and the children and youth they teach.

A complete report on School-Community Teaching-Learning Centers

will be found in Appendix A.



Early Childhiod
Course Outline for Education 48.5

6o0a1 Studies )n Early Childhood Education

rouse 0111-.1ine

The relationship among substantive content, learning processes and
value:3 in the Social Studies for the early childhood grades W111 OP the
fornr of thf ooirme,

.pportu_llios v;11 be provided for students to learn the techniques

and 'c decelop o,ay.telloy in the use of a variety of instructional media.
Otudents will 4P,,e1r,p the tools and procedures necessary for inquiry in
4.1-e social and nehay.oral sciences.

flt:e importan-e the early childhood years in the development of
responsible social adults will receive special emphasis in the considera-
tion of patterns of sr(Aalization and individualization.

The teacher in fbr. early childhood grades has a unique opportunity

to en(ourag the development of values and attitudes in young children.
She has a respons:bility therefore, to examine and become more knowledge-
able ri.bout her tirl Vorillk:S and attitudes. The development of a repertoire
of strategies for teaching the young child in the urban setting will

recebe attf.rticn

The young ct ;:d

IlffeCt.Vr ''r,velopment
oevelopment

. motor de 'c 1 or mane

>O(' jaliZat;Or1
verions nn.tLe.rn:: o.P child rearing

2. 'Tf.t'utl6n::. obi :oc!ali7ation

TT. The Eroux the individual
various, +ilosophical implications

raetbods ,.roup participation

(a) .:erv:r. or community

tha ;row+ of individual strength
(a) rights of individual
!); pridu of workmanship

TV. What is meant oy the term "social studies"?
Does it differ from social sciences?
What are the fields of inquiry?
W11.14-. fire ',,,ecives of a course in social studies?

V. Ise Gr .rts in social studies
, etc

, -nafer:11 or ,Asa in class, e.g. puppets, play store
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(IALdhood

48.5 (,!ontinued)

The structuro
economics
history
soc!.olou

the various fields of inquiry:
anthropology
political science
geography

1nalysis of metnods and modes of inquiry.
). inquiry and scientific method
2. attitudes and inquiry
3. expository and hypothetical modes
4, decision making

VITT. Rehavioral objectives
a) Use of instructional media

improve student's perforr.
h) Analysis of cognitive a

development of behavior

V

and resources to observe and
e.

ective domains in the
Jjectives in classroom.

Values and Attitudes
. schollrly values and at+ udes

;)) ohlectivity

b; ev)luating sources
values

a) human dignity
1) .mpathy

cooperation

V.,u, Project:- an' ':urrent Concerns
1. Crosn-cultural study
". tJ,*nkinc, in children
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Education 48.5

Social Studies in Early Childhood Education

Selected Bibliograpy

Bailyn, Bernard

Berelson, Bernard (ed.)

Bloom, Benjamin

Bruner, Jerome
Clark, Kenneth

Elkind, David

Feldman, Martin and E. Seifman

Fenton, Edwin

ciollmark, Bernice

Hudson, Liam (ed.)

Joy..c,Bruce

, Join U,, and
A. Johnston
Morr;.;sitt, Irving (ed,)

MuessiI4, Raymond M. and
Rogers, Vincent R,
Massialas, R. and F. R. Smith

Ploghoft, Milton E. and
A. H. Shuster

Robison Helen F. and

Rogers, Vincent R.

Russell, David
Ryan, Frank L.,

3s

American Civil Liberties Union
156 5th Ave., New York, N.Y. 10010
Anti-Defamation League, New York
Transaction - Saturday Review
N. Y. Review of Books

The Ideological Origins of the American
Revolution. Harvard,
The Behavioral Sciences Today. New York
Harper and Row, 1963.
Taxonomy of Ed. Objectives, Vol I, II.
McKay, 1960.

Toward a Theory of Education
Dark Ghetto: Dilemas of Social Power.
Harpers: New York, 1965.
The Child and Society: The Process of
Socialization. Random House, N.Y, 1960.
The Social Studies: StructureMode?..s and
Strategiec. ?rent.ice -Hall, 1969.
Teaching thf- New Social Studies
Holt, Rinehart Winston, 1966.
Social Stud]es: A ::ethod of Inquiry.
Wadworth Publishing Co. Belmont, Calif. 196P.
The Ecology of Human Intelligence.
Penguin Rooks, 1070.
Strategies for Elementary Social Science
Education. Clioa,:o Science Research Assoc.,
The Social f:tudien. Allyn and Bacon, 106c

Concepts and Structure in the New Social
Science r'urriculur Pelt Rinehart & Winston,
Inc. 1967.

Social Science Seminar Series.
Charles Merrill Publishing Co., 1965,

(ed.) New Challenges in the Social Studies.
Wadsworth Publishing Co. Belmont, Calif,,1965.
Social Science Education in the Elementary
School. Chas. E. Merrill Publishing Co., 197'.
Columbus, Ohio,

Mukerji, Rose Concept and Language Development in a
Kindergarten of Disadvantaged Children.
Cooperative Research Project No. S-320, 1966
Teaching in the British Primary Schools.
Macmillan, 170,
Children's Thinking. Ginn and Co., 1456.
Exemplars for the New Social Studies.
Prentice-Hall, 1971
Social Science and its Methods. Holbrook Press, 1;7
Logical ThiLkirELln Children. Holt, Rinehart, lqa
Skill Development in Social Studies. National
Council for the Social Studies 33 yearbook, 191:";
The Taba Social Studies Curriculum.
Addison-WesIey Publishing Co. Menlo Park, Cal 146c,

Senn, Peter R.

Sigel, Irving E. & F. H. Hooper

Tuba, Hilda
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Upper Junior Semester

''at aloe ht r

u. Education 48.6

In 'farly Thildhocvl Sdacation

h credits: ( hours class and laboratory
(2 class; 2 mathematics laboratory;
2 teaching laboratory)

d. Activities and experiences in mathematics designed to giv,
the prospective early childhood and elementary teacher
insight and understanding of the concepts and principles
of elementary mathematics and an appreciation of the nature
of mathematics by exploration of topics chosen from the
following areas: sets, number systems, geometry, and
number theory. (Students will be assigned to sections
according to mathematics ability and previous background
in mathematics.)
This course is offered jointly with Education 58.3.
Mathematics Laboratory

Development of arithmetic and geometric concepts in the
early childhood and elementary grades as an outgrowth of
the student's own involverent with the subject matter in
a mathematics laboratory and Campus -Media Learning Centert

Teaching Laborator' Experiences:

Application of concepts and theories of learning to
teaching mathematics under supervision with individual
or small groups of children in the School-Community
Teaching-Learning Center.**

e. Prerequisites: Education 48.1,48.2,48.3,48.4,48.5 and at least one court
Corequisite: Education 48.7 in mathematics (exclusive of

Mathematics 2.1 and 2.2).
f. Exclusion clause: This course is not open to students who are enrolled in

or have completed Education 12.1 or 12.2 or Mathematics 2.1 or 2.2.

*Campus Media Learning Center: a facility on Campus which will
provide students with opportunities to study, construct, use and
develop, under supervision, the technological aids and resources
appropriate for their work with individuals, small groups and
classes in the School-Community Teacher-Learning Center. A

complete report on the Campus Media Learning Center will be
found in Appendix B.

**School-Community Teaching-Learning Centers: faciliti " in
schools and other social agencies in communities whicL will
provide for student instruction and experience in the devolc:,-
ment of appropriate cognitive, affective and social nehaviors
in prospective teachers and the children and youth they teach.
A complete report on School-Community Teaching-Learning Centers
will be found in Appendix A.
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Early ChildnoPd
:our.;0 48.6:

Mt.hematics in Ear Childhood Education

e rithr:r.11, -.JrweDts are to be developed ..erever

possible, ,n , laboratory with the student involved

the use or ..(-ncrete mg+eriais:

h. :,tts fle..111thm:

Subf,!t, omllement of a set, cartesian product of sets,
union and in!ers2otion cf sets; reflexive, symmetric, transitive

.ilo-one correspondences, equivalence relations;

cardiLo. oyLber, order.

B. Systems numeration:
of numerals, Egyptian, Roman, Hindu-Arabic and other

systms numeration; decimal notation; bases other than ten,

changing ba :es of numerals; exponents; computation in various

'oases

C. Number systems:
Wbeic numbers, integer', rational numbers, real numbers,

comiex binary operations; prime factorization;
greLtest common factor, least common

+.1(. i.rav numoer t!-14.ory: oroufs in arithmetic

;

1:nes and planes; order on the line;
. Lianirles and other figures; parallelism,

. ffrAtpnic'il methods; congruence, similarity;

,:1,ructieh:,; proof in geometry.

iod3tien %pts and theories of learning to the teaching of

noncepts in the elementary grades.



Bibliography for Education 48.6:

Mathematics in Early Childhood Education

Allendorfer, Carl B.

Copeland, Richard W.

Dienes, Z. P.

Fitzgerald, William M.
and Bellamy, David P.
Grossnickle, Foster E.
and Brueckner, Leo J.
Heddens, James W.

Marks, John L., Purdy,
C. Richard, and Kinney,
Lucien.
National Council of
Teachers of Mathematics.

National Council of
Teachers of Mathematics:

Peterson, John A. and
Hashisaki, Joseph.
School Mathematics Study
Group.
The School's Council
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Principles of Arithmetic and qv:2sta for
alimentary scair-firaolits. New York: Mac-
mfilan, 1971.

How Children Learn Mathematics. New York:
Macmillan, 1570.

An Experimental Study of Mathematics Learning.
London: HUtchinson and Co., 1963.
Laboratory Manual for Elementary Mathematics.
Boston: Prindle, Weber and Schmidt, T§69.
Discovering Meaning in Elementary School Mathematics.
New York: Holt, Rinehart and winstiii7g6).
Today's Mathematics. Chicago: Science Research
Associates, 1964.
Teaching Elementary School Mathematics for Under-
standing.Tarf3PE: McGraw-Hifi, 169.

Topics in Mathematics for Elementary School Teachers,
29th Yearbook. Washington, D. C.: National
of Teachers of Mathematics, 1964.

More Topics in Mathematics for Elementary School
Teachers, 30th Yearbook. Washington, D. C.:
National Council of Teachers of Mathematics, 1969.
Theory of Arithmetic. New York: John Wiley, 1964.

Studies in Mathematics, Volume IX. Pasadena, Calif.:
A.C.VramanTiaii7G=iverraVTIresa), 1963.
Mathematics in Primary Schools. London: Her
Majesty's Stationary Office, 1969.



Early Childhood

Upper Junior Semester

VII. Catalogue Entry

a. Education 48.7

b. Science in Early Childhood Education

c. 4 credits: 6 hours class and laboratory
(2 class and 4 laboratory hours).

d. Analysis of theoretical and methodological approaches
and techniques in teaching science in early childhood
education. Application of concepts and theories of
learning to teach science.

Laboratory Experiences: Planning, guiding and evaluatin,
selected aspects of teaching science in the School-Commu-
nity Teaching-Learning Center1 Use of the Campus Media
Learning Center.**

142

e. Prerequisites: Education 48.1,48.2,48.3148.4,48.5 and at least one
Corequisite: Education 148.6 . course in a laboratory science

*School-CoMmunity Teaching-Learning Centers: facilities in schools
and other social agencies in communities which will provide for
student instruction and experience in the development of appropriate
cognitive, affective i.nd social behavior! in prospective teachers
and the children and youth they teach. A complete report on
School-Community Teaching-Learning Centers will be found in
Appendix A.

**Campus Media Learning Center: a facility on Campus which will
provide students with opportunities to study, construct, use and
develop, under supervision, the technological aids and resources
appropriate for their work with individuals, small groups and classes
in the School-Community Teacher-Learning Center. A complete report
on the Campus Media Learning Center will be found in Appendix B.
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Coarse Outline r'r FdocatIon 48.7 43

SCIEDCL IT EARLY CHILDHOOD EDUCATION (Nursery through 2)

I. Objectives

The objective& of this course are: a) to assist early childhood
teachers to acq,'re an understanding of the learning process and
its application to instruction in science and b) to help children
to:

1. Develop an understanding of their natural environment
enanling them to observe, predict, describe, and discover
th natural occurences persisting in their environment.

2. Devel,r the skills of problem solving enabling them to
Ut.1j.rt' them in a variety of situations.

3. Dev.-lop the habit of scientific thinking.
4. Devt.lop an aupreciation for the contributions of scientists.

II. Science 21.iences

A. Selecting
Levela content
=!. Basic conceptc
u. Nein :.deas

3i,, qt
r. Criteri, or seleetine

is 11,4)f,7-f ::e-pe and depth
0. Aper --latanys:- to children's nee is and interests
. :.LL'mogical relationships
0. of knowledge from a variety of disciplines

L.
-

approach
vproach

;enera.:.:.e..ions approach

' 7Dronch

C. Planning
J.. Daily
P. short tc.m,

c Long term

IIT. Programs

A. Textbook
B. State and L. .11 curriculums
C. Inno,fati.

1. science - A process approach of the American Association
for the Advancement of Science (AAAS)

2. Conceptually oriented Program in Elementary Science (COPES)
3. Elemeory science Study (ESS)
4. r1 rig '',Irriculum improvement Study (SCIS)



cbur5t,: outJiue ror Education 48.1 (continued)

TV. An Fxannle. of a Newer St.ience Program (SCIS)

Life Science Sequence

SC IS PROGRAM

Physical Science Scquencc

1. ,laterial Objects 1. Organisms
2. Tnte,'Arston and Sy:_tems 2. Life Cycles
i. Jubsystems and Variables 3. Populations
4. Relative Position and Motion 4. Environments
5. Energy Sources 5. Ccamunities
6. Models: Electric Ft Magnetic Interac-

tions
6. Ecosystems

Methodological Consideration of the Teacher

A. Theories of Learning
B. Areas of Science Investigations
C. Act,viLies for Children

. %valuation of Instruction

1, informa mrthoris

.,k,andardizecl c,c,.1;hods

Experienfs:

ilnnhineo gulding and evaluating selected aspects of teaching science
i 4.11c .3^hool-onlununity Teaching-Learning Certers. Use of the Campus Media

Cepi,er.
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Science in Early Childhood Education
Education 48.7
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SPECIAL SCIENCE CURRICULUM
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ADDRESS AND TELEPHONE

AAAS Commission on Science
Education (AAAS)
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New York University
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Early Childhood

Lower Senior Semester

VIII. Catalogue Entry

a. Education 48.8

b. Seminar and Comprehensive Teaching in Early Childhood
Education

c. 10 credits: 18 class and laboratory hours
(2 class and 16 laboratory hours).

d. Seminar and supervised teaching in Early Childhood
Education, Nursery through grade 2. Designed for
further development of individual teaching styles
and competence in the complex, integrated function
of teaching. Reassessment of professional goals and
behaviors (cognitive, affective, social) in terms of
value systems and philosophical positions.

e. Prerequisites: Education 48.19148.2,48.3,48.4,48.5,148.6,11.87.

47



48Early Childhood

Course Outline for Education 48.8

SEMINAR AND COMPREHENSIVE TEACHING IN EARLY CPILDHOOD EDUCATION,

I. Issue:, basic to curriculum development and ',ePchirs:

A. Current philosophical issues having a direct influence DP ccriti-,,a1
practice and research in early childhood education.

R. New developments: parent-child development centers; changing conceptsin day care and multi-service programs, national models and relatr,:1
research, and others.

IT. Problems and procedures in comprehensive teAching

A. Planning, management, evaluation

B. Differentiated staffing; school, district and community resources.

C. Individualization of instruction

n. Diagnosis and intervention in teaching

E. Diagnosis and evaluation of teacher's competence and effectiveness

III. ether professional considerations

A. Certification and licensing

B. Professional organizations

C. Professional development. beginning %(:achr.rs
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Seminar and Comprehensive Teaching in Early 'iildhno'l F-uoationEducation 48.8

ASCD,

Piber, Barbara,

Cowles, Milly,

Frost, Joe L., (Ed.),
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Peters, R.S., (Fd.),
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Vincent,
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PERFORMANCE-BASED PROFESSIONAL UNDERGRADUATE COURSE SEQUENCE

for the

EDUCATION OF TEACHERS FOR THE ELEMENTARY SCHOOLS

(Grades 1 through 6)

The prerequisites other than those in Education for thecourses in this Sequence were mandated by Faculty Council of
Brooklyn College at its meeting of October 19, 1971.
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THE CURRICULUM FOR THE EDUCATION OF TEACHERS
FOR THE ELEMENTARY SCHOOLS

(Grades 1 through 6)

Introduction:

The program described herein is intended to prepare elementary school
teachers for the profession of teaching in New York City public elementary
schools with emphasis on the schools of the inner city. The underlying
purposes are (1) to develop thoughtful teachers with flexibility enabling
them to cope with the realities of accelerating change and diversity; and
(2) to achieve a degree of personal fulfillment while analyzing and applying
the teaching-learning behaviors that characterize the successful teacher.
The curriculum consists of a planned and coordinated sequence of courses, each
with related teaching experiences in School-Community Teaching-Learning Centers.
The curriculum is viewed as a 44 credit concentration within a B.A. degree
program. While the course sequence is listed with specificity as to time of
entry, provision could easily be made for flexibility as to time of entry and
pattern of course sequence.

In each semester beginning at the sophomore level, the student would be
involved in a cluster of interrelated experiences including (1) a content-
methods block; (2) supervised instruction in the utilization of materials and
resources in a Campus Media Learning Center; (3) testing of instructional de-
signs in teaching-learning behaviors with children in School-Community Teaching-
Learning Centers. The senior year may include an all-day apprenticeship (fall
or spring semester) as an intern teacher on a contract basis. A related seminar
would be required. Upon successful completion of the Program, it is hoped that
the student would serve as a teacher (5 year probationary period) in the School-
Community Teaching-Learning Center where he had the most concentrated experi-
ences while in the Undergraduate Teacher Education Program at Brooklyn College.

Instruction in these courses and laboratories will be given by teams of
college personnel with appropriate specializations drawn from the Department
of Education and by consultants or instructors from other departments in the
College for the purposes of synthesizing content and theory with the realities
of teaching. Provision would be made for consultants from schools and from
the communities.

These teams would emphasize the interrelation of concepts of teacher pre-
planning in a given subject area to the actual teaching acts through a clinical
focus for the study of teaching to effect learning. The "content-methods"
specialist would coordinate his teaching of content and methodology with the
experiences taking place in the School-Community Teaching-Learning Center. The
student would experience four continuing semesters of the above plan in six re-
quired subject areas: the English language arta and reading; mathematics;
social studies; science and the arts.
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Elementary Schools

Introduction (concluded)

During the entire sequence, the student would be engaged in supervised
instructional experiences in a School-Community Teaching-Learning Center.
Through planning, teaching, and assessing, he would be able to conduct on
his own, and with assistance from his mentors, a critical analysis and as-
sessment of his teaching behaviors. In the senior year, the student would
move into apprentice teaching or student teaching. This experience, with
the Seminar, would be designed to assist the student to develop, in greater
depth, means for self-examination of his teaching style.

The Chart (on the following page) outlines in a schematic way the over-
all design of the Program.
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Lower Sophomore Semester
Catalogue Description

54

I. Catalogue Entry

a. Education 58.1

b. Children and Youth in Schools in an Urban Environment

c. 8 credits: 12 hours class and laboratory (4 class and 8 laboratory hours).

d. A study of the reciprocal action between children, adolescents and an
urban environment. The course will include a study of human growth and
development with emphasis on the elementary school child; the development
of self-awareness and awareness of group processes; the psychological and
sociological components which influence learning; the development of
strategies for exploring cognitive and affective aspects of learning.
Selected laboratory experiences in schools and other community agencies.
These experiences will include the development and application of learning
skills with individuals and small groups.

e. Prerequisites: None

f. Exclusion clause:Not open to students who are enrolled in or have
completed Education 27.1, 27.2, 28, 29.5, 30.3. 30.4, 35, 48.1, 59.1
60.1.
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Complete Description

I. Catalogue Entry

a. Education 58.1
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b. Children and Youth in Schools in an Urban Environment

c. 8 credits: 12 hours class and laboratory (4 class and 8 laboratory hours).

d. A study of the reciprocal action between children, adolescents and an urban

environment based on an experience-centered program designed to (1) develop

an understanding of the urban child from birth to maturity with emphasis on

the child of the elementary school years; (2) evolve self-awareness and

awareness of group processes; (3) analyze the philosophical and sociological

components of society which influence learning and organizational patterns

in urban schools today; and (4) explore the cognitive and affective aspects

of learning with individuals and with small groups. Strategies developed

for meeting diverse levels of readiness to learn. Concurrent experiences:

(1) selected experiences in schools, community organizations, clinics,

early childhood and youth centers; (2) supervised participation in learnin4

activities with children from diverse environments; (3) concentration upon

the learning of skills in one specific curriculum area and the application

of these skills in a school or community situation.

Laboratory experiences scheduled in blocks of at least a half-day.

e. Prerequisite : None

f. Exclusion clause: Not open to students who are enrolled in or have com-

pleted Education 27.1, 27.2, 28, 29.5, 30.3, 30.4, 35, 48.1,59.1, 60.1

Laboratory experiences to include specifically:

1. At least one supervised observation at each of the following school levels:

early childhood, elementary; middle; and secondary. Supervised observation

in schools providing special education programs; in community agencies; in

early childhood and youth centers; and in clinics. Emphasis on the analysis

of the psychological and sociological components of urban society which

influence learning.

2. Supervised participation on the elementary school level for the purpose of

engaging in a learning activity with one child or with a small group of

children. Students will be expected to develop an awareness of the levels

of thought characteristic of children of diverse ages, degrees of maturity

and ability within the elementary school range and to learn to develop

teaching strategies appropriate to these diverse levels of readiness to

learn. Interviews with parents, school personnel and community leaders.

3. Skills Practices: Module of 30 hours concentrated in a short block of

time. Concentration upon the learning of skills in a minimum of one

specific and limited curriculum area and the application of those skills

in a school or community situation with children of elementary school age.
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Laboratory experiences to include specifically: (continued)

Practice selected from the following:

Audio-Visual Techniques
Games in the Language Arts

Games in Mathematics
Graphic Displays in Schools

(Student must select at

56 1

least one).

Music for Small Groups

Puppetry
Picture Study in Social Studies

Reader's Theater

4. Sessions in School -Community Teaching-Learning
Center* and/or Campus Media

Learning Center** devoted to a wide variety of experiences including micro

teaching, simulation techniques, video-tapes, instructional technology,

Individually Prescribed Instruction (I.P.I.), and Computer Assisted

Instruction (C.A.I.).

* School Community Teaching- Learning Centers: facilities in schools and other

social agencies in communities which will provide for student instruction

and experience in the development of appropriate cognitive, affective and

social behaviors in prospective teachers and the children and youth they

teach. A complete report on School-Community Teaching-Learning Centers will

be found in Appendix A of complete document.

* * Campus Media Learning Center: a facility on Campus which will provide

students with opportunities to study, construct, use and develop, under

supervision,. the technological side and resources appropriate for their

work with individuals, small groups and classes in the School-Community

Teaching-Learning Center. A complete report on the Campus Media Learning

Center will be found in Appendix B of complete document.
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Meat:ion 58.1- Cnurge

Children and YAz";1,. .n .3 a.-

I. Goals

A. To arrive at tentetive
broader understanding o":

1. Society's goals
2. The school's goals
3. The children's ;oafs

1-nvir-_,mnent

teaching grow out of

B. To begin inquiry into the profsess of learning.

C. To develop
individual

D. To explore
classroom.

a greater senflitivity in inter-personal relations in

and group cituations.

alternative models for the organization of the elementary

E. To begin to evaluate one's urlder:Aandi.,; of self, the urban child,

and the role of the teacher.

II. Representative Experiences Welated To The Above Goals.

A. Gather ano :nalyze data
1. Adminfotur surveys
2. Develop csse studies
3. Participate in field work

1. Analyze professions.) literature
5. Analyze contemporary cultural form-

B. Inquiry into learning
1. Study of proier,sional literature

2. Observe childreL in learning situations
3. Participate in the instructional process with individuals

and sms11 groups
4. Analysis of individual learning styles.

C. Sensitivity in Inter-personal relations
1. Meet with school and community personnel
2. Attend selected community and professional functions
3. Participate in seminars focusing upon personal experiences

relevant to Educ. 58.1.

D. Exploration of alternative models

1. Visit schools
2. View films
3. Study selected proposals for classroom modification

4. Meet with proponents of various school forms

E. Evaluation of
1. Meet
2. Meet
3. Meet
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self
with college staff for individual conferences
in seminar to identify individual concerns relevant to Educ .

all of the above requirements.
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Education 58.1- Children and Youth in Schools in an Urban Environment
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II. Catalogue Entry

a. Education 58.2

b.

Upper Sophomore Semester

The Learning Process and Its Application to Instruction in the English
Language Arts in the Elementary School

62

c. 4 credits: 6 hours class and laboratory (2 class and 4 laboratory hours).

d. Analyses of learning: cognitive and affective development as applied to
the teaching of the English language arts; an examination of the inter-
action between contemporary language usuage and today's society; signifi-
cance of dialect differences and bilingualism in oral and written com-
munication and in reading instruction.

Laboratory EXperienoess hypotheses related to learning problems in the
English language arts tested, under supervision, with individual or
small groups of children in the School-Community Teaching-Learning Center.
Supervised use of related technological aids in Campus Media Learning
Center* and in the School-Community Teaching-Learning Center**

e. Prerequisites: 58.1
Corequisite: 58.3

and at least one course in literature and in
speech.

* *

School-Community Teaching-Learning Centers: facilities in schools and other
social agencies in communities which will provide for student instruction
and experience in the development of appropriate cognitive, affective and
social idehaviors in prospective teachers and the children and youth they
teach. A complete report on School-Community Teaching-Learning Centers w1;.1
be found in Appendix A of complete document.

Campus Media Learning Coster: a facility on campus which will provide
students with opportunities to study, construct, use and develop, under
supervision, the technological aids and resources appropriate for their
work with individuals, small groups and classes in the School-Community
Teaching-Learning Center. A complete report on the Campus Media Learning
Center will be found in Appendix B of complete document.
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Course Outline 4'cr Fducat ion 58.2
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The Learning Process And Tts Application To Instrution In The English Language
Arts In The Elementary School

I Principles and ?,arr. Conrers

A Listening, speaking, reading, and writing compr, the variovs fucets
of the language arts and are interrelated

Maturation and learning, deliberate and incidental, affecc the develop
ment of language arts abilities. Thus, the various areas of language
arts require direct teaching.

C The development of language arts abilities occ.urs at different rates
and times in different children. Thus, children Jeeen most effect-
ively when they are ready and helped to get ready to learn,

D. The facts of individual differences dictate the need for a dlffer-
entiated instructional program, Grouping for and individualization
of instruction must be present.

E The progrw" in language arts must be balanced between the development
of skills and aestheti abilities.

II. Scope and Sequence of Curriculum Content

A. Since the development of language arts abilities is sequential, the
sequence in listening, speaking, and writing development must be
understood and observed. For example, understanding of the sequences
necessary to -e development of practical writing is necessary for
the full de..re,Gprent of this skill.

B. Since the laniulage arts are learned developmentally, instruction in
each aspect, must be given at every level. For example, the develop-
ment of oral language facility has its roots in pre-school learning
and continues throughout the school years. Thus, language arts
learning are spiral, a school-long and life-long process.

C. The relationship of language arts to other curricular areas, such
as social studies, science, and mathematics must be recognized.

III. Methodology

A. The exploratory acid discovery approach should be used Whenever feasible

B. The inductive approach should be utilized in building generalizations
related to spelling rules, grammar, and standard forms in writing.

C. The creative approach should be encouraged at the same time recog-
nizing that there is room for a variety of approaches in dealing
with language abilities at their different levels of usage.
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IV. Outline of Content

A. Observing

1. Developing and extending experience background
2. Developing concepts and building vocabulary
3. Extending understandings
1&. Extending visual discrimination skills

a. Picture interpretation
b. Language experience records
c. Book experiences
d. Experiences with word forms

5. Extendi:g powers of observation
a. Slides
b. Filmstrips
c. Films
d. Television

B. Listening

1. Appraising listening ability
2. Developing listening ability
3. Extending auditory discrimination skills
4. Extending listening comprehension and interpretation

a. Nursery rhymes
b. Stories and poems
c. Radio
d. Records
e. Films
f. Television

C. Speaking

1. Assessing oral language facility
2. Developing speaking abilities

a. Extending speaking vocabulary
b. Improving language pattern

3. Developing facility with various types of oral communication
a. Reporting
b. Participating in discussions and conversations
c. Interviewing
d. Telling stories
e. Dramatizing
f. Creative dramatizing
g. Broadcasting
h. Choral speaking
i. Using puppetry
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Elementary Schools

D. Writing

1. Handwriting
a. Objectives
b. Developmental stages

(1) Readiness
(2) Manuscript
(3) Transition
(4) Cursive

c. Teaching procedures
d. Identification of specific needs
e. Treatment of specific disabilities
f. Commercial and teacher-made materials useful to instruction

2. Spelling

a. Readiness for formal teaching
b. Sources of spelling vocabulary
c. Identification of spelling levels and specific needs
d. Methods of teaching

(1) Types of weekly plans
(2) Grouping and individual approaches

e. Word stud techniques

3. Other mechanics of written expression

a. Capitalization
b. Punctuation
c. Abbreviations and Contractions
d. Sentence structure
e. Paragraph development
f. Vocabulary development
g. Functional grammar and examination of emerging proposals

4. Practical writing

a. Friendly letters
b. Business letters
c. Forms of social communication

(1) Invitation
(2) Thank-you notes

(3) Letters of acceptance and regret
d. J$otices

e. Reports
f. Compositions
g. Editorials

5. Creative writing

a. Characteristics
b. Forms of creative expression

(1) Narration
(2) Poetry
(3) Drama
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6. Skills of organization
a. Note-taking
b. Outlining
c. Paraphrasing
d. Summarizing

7. Skills of checking
a. Editing
b. Proofreading

V. Evaluation

A. Teacher-prepared instruments of appaisal must be created to
measure abilities, attitudes, and appreciations not dealt with
in tests available through publishers of tests and books.

B. Informal techniques of evaluation must be utilized to supplement

data obtained through commercially prepared materials.

VI. Resources and Materials

A. A carefully selected textbook such as:
Anderson's Language Skills in Elementary Education

B. Readings from supplementary texts and periodicals such as the
National Council of Teachers of English Elementary Education

C. New York City and State Bulletins

D. Bu3letins published by local systems elsewhere

E. Films

F. Interactive Video-tapes -- Brooklyn College

G. Children's libraries

H. Selected television programs
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The Learning Process and Its Application to Instruction in the English
Language Arts Elementary_ Sehoo
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I V. Catalogue Entry

a.

b.

c.

Upper Sophomore Semester

Education 58.3

Mathematics in Elementary Education

4 credits: 6 hours class and laboratory
(2 class; 2 mathematics laboratory; 2 teaching laboratory)

d. Activities and experiences in mathematics designed to give the
prospective elementary teacher insight and
understanding of the concepts and principles of elementary
mathematics and an appreciation of the nature of mathematics by
exploration of topics chosen from the following areas: sets,
number systems, geometry, and number theory. (Students will be
assigned to sections according to mathematics ability and
previous background in mathematics.)
This course is offered jointly with Education 48.6.
Mathematics Laboratory

Development of arithmetic and geometric concepts in the
elementary grades as an outgrowth of the student's

own involvement with Cie subject matter in a mathematics labora-
tory and Campus-Media Learning Center*.

Teaching Laboratory Experiences:

Application of concepts and theories of learning to teaching
mathematics under supervision with individual or small groups
of Thildren in the School-Community Teaching-Learning Center.**

e. Prerequisites: Education 58.1 and
Corequisite: Education 5 8 . 2

f. Exclusion clause: Not open to
---- have comp IA ecl Education 12.1

69

at least one course in mathe-
matics (exclusive of Mathematics
2.1 and 2.2)
students who are enrolled in or
and 12.2 or Math 2.1 and 2.2.

*Campus Media Learning Center: a facility on Campus which will provide
students with opportunities to study, construct, use and develop, under
supervision, the technological aids and resources appropriate for their
work with individuals, small groups and classes in the School-Community
Teacher-Learning Center. A complete report on the Campus Media Learning
Ccnter will be found in Appendix B of complete document.

**School-Community Teaching-Learning Centers: facilities in schools and
other social agencies in communities which Mill provide for student
instruction and experience in the development of appropriate cognitive,
affective and social behaviors in prospective teachers and the children
and youth they teach. A complete report on School-Community Teaching-
Learning Centers will be found in Appendix A of complete document.
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Course Outline for Education 58.3

Mathematics in Elementary Education

I. The mathematical concepts are to be developed initially, wherever
possible, in a mathematics laboratory with the student involved in
the use of concrete materials:

A. Sets and Relations:
Subsets, complement of a set, cartesian product of sets,

union and intersection of sets; reflexive, symmetric, transitive
properties; one-to-one correspondences, equivalence relations;
cardinal number, order.

B. Systems of numeration:
Origin of numerals, Egyptian, Roman, Hindu-Arabic and other

systems of numeration; decimal notation; bases other than ten,
changing bases of numerals; exponents; computation in various
bases.

C. Number systems:
Whole numbers, integers, rational numbers, real numbers,

complex numbers; binary operations; prime factorization;
algorithms; division, greatest common factor, least common
multiple; the number line; number theory; urooft in arithmetic
and algebra,

D. Geometry;

Incidence of points, lines and planes; order on the line;
separation; angles, triangles and other figures; parallelism,
perpendicularity; graphical methods; congruence, similarity;
measurement; constructions; proof in geometry.

TI. Application of concepts and theories of learning to the teaching of
selected mathematical concepts in the elementary grades.
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Lower Junior Semester

III. Catalogue Entry

a. Education 58.4

72

b. The Learning Pro-ess and Its Application to Instruction in Reading in the

Elemenfary Schoo7

c, 4 credit: 6 class and laboratory hours (2 class and 4 laboratory hours).

d. Analyses of Ioalping: cognitive and affective development as applied to

the teaching of reading; individualized instruction to meet specific pupil

needs. Evaluation of research, teacher-made and commercial instructional

materials and resources pertinent to the needs of the beginning teacher of

reading.

Laboratory Experiences: hypotheses related to learning problems in reading

tested, under supervision, with individual or small groups of children in

the School-Community Teaching-Learning Center. Supervised use of related

technological aids in Campus Media Learning Center* and/or School-Community

Teaching-Learninr Center.**

e. Prerequisites: 58.1, 58.2, 58.3.

Corequisite: 58.5

* *

Campus Media Learning Center: a facility on Campus which will provide

students with opportunities to study, construct, use and develop, under

supervision, the technological aids and resources appropriate for their work

with individuals, small groups and classes in the School-Community Teaching-

Learning Center. A complete report on the Campus Media Learning Center will

be found in Appendix B of complete document.

School-Community Teaching-Learning Centers: facilities in schools and other

social agencies in communities which will provide for student instruction and

experience in the development of appropriate cognitive, affective and social

behaviors in prospective teachers and the children and youth they teach. A

complete report on School-Community Teaching-Learning Centers will be found

in Appendix A of complete document.



EliArentary Sehc.olf,

(:ourse fcr L:ducation 58.4

Thf !,earning Process ancl Its Application to
Instruction in Reading In The

Elementary School

T. ReadInv and its :?elationship to the Language Arts
a The nature oc: language
h. Accuisition language
c. Specia, .n instruction: dialects and bilingualism

II Appraisal of Reading Status Prior to Instruction
a. Standardized tests
h. Informal tests
r. Records

III. Principles and Practices in Individual and Group Instruction
a. Reading experience approaches
h. Individualized reading programs
c. Interclass grouping
d. Intraclass grouping

TV. Factois for Judging Reading Readiness
a. Appraising reading readiness
h. Anti ties for developing readiness

V Sequential Skills in Reading
a. Word recognition skills

(1) phonic analysis
(2) sight word analysis
(3) struct,.ral analysis
(h) context elues-

VT. The Role Of Reading In the r:ontent Fields

VTI, Tnstruct:onal Materials
a. Commercial
b. Teacher-constructed

c. Pupil-constructed

VIII. Evaluation
a. Standardized tests
b. Informal tests
c. Teacher's records
d, Analysis of Audio tapes and video-tapes of progressive teaching-

learning behavior's

73
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The Learning Process and Its Application to Instruction in Reading
in the Elementary School
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Lower Junior Semester

. cataloq,ue Entry

a. Education 58.5

b. The Learning Process and Its Application to instruction n the

Social Studies in the Elementary School

T6

c. 4 credits: 6 class and laboratory hours (2 class and 4 laboratory hours)

d. Analyses of learning: cognitive and affective
development as applied to

the teaching of the Social Studies; content and materials used In social

studies instruction in elementary schools. Learning experiences to develop

knowledge and skills in working with children in social studies in urban

school settings.

Laboratory Experiences:
hypotheses related to learning problems in social

studies will be tested, under supervision, with individual or small groups

of children in the School-Community
Teaching-Learning Center. Supervised

use of related
technological aids in Campus Media Learning Center and/or

School-Community Teaching-Learning Center.**

e. Prerequisites: Education 58.1, 58.2, 58.3 and at least one course

Corequisite: Education
tg.cocial studies including history.

* *

Campus Media Learning Center: a facility on Campus which will provide utudents

with opportunities to study, construct, use and develop, under supervision, the

technological aids and resources appropriate for their work with individuals,

small groups and classes in the School-Community
Teach.ng-Learning Center. A

complete report on the Campus Media Learning Center will be found in Appendix 9

of complete document.

School - Community Teaching-Learning Centers:
facilities in schools and other

social agencies in communities which will provide for student instruction and

experience in the development of appropriate cognitive, affective and social

behaviors in prospective teachers and the children end youth they teach. A

complete report on School-Community Teaching-Learning Centers
will be found in

Appendix A of complete document.
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Course Outline for Ed. 58.5

The Learning Process and Its Application to Instruction in the Social Studies

in the Elementary School

The course will emphasize structural concepts theories and generalizations
fram the social science disciplines through the use of a wide variety of media

and resources. Students will be expected to examine and assess their values as

they study man, his behavior, his values and his institutions.

TT

Students will develop those tools and procedures essential to inquiry in

the social and behavioral sciences. Opportunitiea will be provided for the

students tc appraise their ability to utilize various strategies in an elementary

school setting.

The development of children, with special attention to the child in the
urban setting, will be an area of continuous study throughout the course.

Topics

I. What is meant by the term "social studies"?
Does it differ from social sciences?
What are the fields of inquiry?
What are objectives of a course in social studies?

II. The structure of the
economics
history
sociology

various fields of inquiry:
anthropology
political science
geography

Analysis of methLls and modes of inquiry.

1. inquiry and scientific method
2. attitudes and inquiry
3. expository and hypothetical modes
4. methods of the fields of inquiry

a) geographic-mapping, photo inuerpretation
b) sociologist-conduct interviews, administer questionnaire
c) historian-content analysis of reference material

5. decision making

IV. Behavioral Objectives
a) Uae of instructional media and resources to observe and improve

student's performance.

V.

b) Analysis of cognitive and effective domains in the development of
behavioral objectives in classroom.

Values and Attitudes

1. scholarly values and attitudes
a) objectivity
b) evaluating sources

2. public values
a) human dignity
b) empathy
c) cooperation
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course Outline for Ed. 58.5 (continued)

VI. New Projects and Current Concerns

1. Cross-cultural study
2. Logical thinking in children
3. Georgia Anthropology Project, MATCH Program,

Minnesota S.S. Project, etc.
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The Learning Process and Its Application to Instruction in the Social Studies

in the Social Studies in The Elementary School.

Bailyn, Bernard

Berelson, Bernard (ed)

Bloom, Benjamin

Bruner, Jerome
Clark, Kenneth

Elkin, David

Feldman, Martin and
F. Seifman

Fenton, Edwin

Goldmark, Bernice

Joyce, Bruce

American Civil Liberties Union
156 5th Ave., N. Y. N. Y. 10010
Anti-Defamation League, New York
Transaction - Saturday Review
N. Y. Review of Books
The Ideological Origins of the American
Revolution. Harvard
The Behavioral Sciences Today. New York:

Harper & Row, 1963.
Taxonomy of Ed. Objectives, Vol. I, II.
McKay, 1964.
Toward a Theory of Education
Derk Ghetto: Dilemma of Social Power.
Harpers: New York, 1965.
The Child and Society: The Process of

Socialization. Random House, N. Y. 1960

The Social Studies: Structure, Models,

and Strategies. Prentice -Hall, 1969.

Teaching the New Social Studies.

Holt, Rinehart & Winston, 19a.

Social Studies: A Method of Inquiry

Wadsworth Publishing Co., Belmont Calif. 1968

Strategies for Elementary Social Science
Education. Science Research Assoc., Chicago,

1965

New Challenges in the Social Studies. ed.

Massialas, B and F.R. Smith. Wadsworth

Publishing Co., Belmont, Calif. 1965

Book contains essays which summarize current
research. These are attempts to translate
this research into meaningful terms for the
practitioner.

Michaelis, John U., and A.M. Johnston The Social Studies. Allyn and Bacon, 1965

Muessig, Raymond H. and Rogers, Vincent R. Social Science Seminar Series. Charles

Merrill Publishing Co., 1965
Series of paperbacks dealing with content and
methodology of various disciplines, e.g. history,

anthropology, etc.

Ploghoft, Milton E. and A.H. Shuster Social Science Education in the Elementary

School. Charles Merrill Publishing Co.,

Columbus Ohio, 1971

Ryan, Frank L. EXamolars for the New So -gal Studies. Prentice-

Hall, 1971.
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1968.
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Upper Junior Semester

'.1. Catalogue Entry

a. Education 58.6

b. The Learning Process and Its Application to Instruction in Science

in the Elementary School

c. 4 credits: 6 class and laboratory hours (2 class and 4 laboratory hours)

d. Analyses of learning: cognitive and affective development as applied to

the teaching of science; content and materials used in science Instruction

in the elementary school. Learning experiences to develop knowledge and

skills in working with children in the physical and biological sciences in

urban school settings.

Laboratory Experiences: hypotheses related to learning problems in the

physical and biological sciences will be tested, under supervision, in the

School-Community Teaching-Learning Center. Sutervised use of related tech-

nological aids in Campus Media Learning Center and/or School-Community

Teaching-Learning Center.**

e. Prerequisites: Education 58.1, 58.2, 58.3, 58.4, 58.5 and at least
ens course in laboratory science.

Corequisite: Education 5 0v.7

* *

Campus Media Learning Center: a facility on Campus which will provide students

with opportunities to study, construct, use and develop, under supervision, the

technological aids and resources appropriate for their work with individuals,

small groups and classes in the School-Community Te:ching-Learning Center. A

complete report on the campus Media Learning Centex till be found in Appendix B

of complete document,

School - Community Teaching-Learning Centers: facslitios in schools and other

social agencies in communities which will provide for student instruction and

experience in the development of appropriate cognitive, affective and social

behaviors in prospective teachers and the children and youth they teach. A

complete report on School - Community Teaching - Learning Centers will be found in

Appendix A.of complete document.



82
'10,1Pntary r.;(..hoo)9

moitixl 58.6 - "our -. )utl :ne

The Learnin,- Process and Its ArvAication to Instruction in Science in
Flementary-&hool.

I. PhiloqInhical :,sr7chological Basis of Science learning

A. Objectives
1. Understanding natural environment
?. Develop problem solving skills
3. bevel' the process and habit of scientific thinking
h. Develop apnreciation of history of science and scientists

:ature and Strwture of Science
1. Implications of Teacher preparation
2. Implication3 for pupil Earning

C. Development and Learning Theories in relation to science and Education
1. Work of Piaget

TI. Programs and Materials

A. Traditional Programs
1. Textbooks
?. State and Local Curriculum guides

r. Innovative Programs
1. Science - A process approach (AAAS)
2. Conceptually oriented Program in Elementary Science (COPES)
3. Elementary Science Study (FSS)
h. Science Curri';nlum Improvement Study (SCIS)

nelection of Materials
1. Community Environment
2. Living things
3. A. V. eouipment
h. Text Criteria

Laboratory enuipment

III. ',earning Experiences

1. Selecting experiences
1. Levels of Content

a, Basic concepts
b. Main ideas

2. Selection Criteria
a. Interest
b. Validity
c. Appropriateness
1. Integration
e. Balance
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Jocltion 58.6 - Course Outline (Continued)

1. Organizing Experiences
1. Deductive approach
2. Process approach
3. Cnrceptual approach
h. Generalizations approach

Planning
1. Teacher Planninj

a) daily
13) long term

c) unit anproach
2. Pupil-teach:r planning
I. Individualization
h. The rafted Child

evaluation

A. Informe 'lethods

9. Standardized lethods

C. Science fairs - as evaluation
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The Learning Process and Its Application to Instruction in Science in Elementary School
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VII. Catalogue Entry.

a. Education 58.7

b. The Learning Process and Its Application to Instruction in the Arts
in the Elementary School

c. 6 credits: 8 hours class and laboratory
(4 class and 4 laboratory hours).

d. Analyses of learning: cognitive and affective development as applied
to the teaching of the arts; exploration of the role of the performing
and communication arts (art, music, drama, dance, photography and
film-making) in the lives of children and adults in urban environments.
Learning experiences in creative activities to develop knowledge and
skills in working with children in the arts in schools and community
settings.

Laboratory Experiences: hypotheses related to learning problems in
the arts tested, under supervision, with individual or mall groups
of children in the School-Community Teaching-Learning Center.
Supervised use of related technological aids in Campus Media Learning
Center and/or School-Ccmmunity Teaching-Learning Center.**

e. Prerequisites: Education 58.1, 58.2, 58.3, 58.4, 58.5 and at
least one course in art and in music.

Corequisite: Education 58.6

4101,n----gCentinCampus):afacility on Campus which will provide students
with opportunities to study, construct, use and develop, under supervision, the
technological aids and resources appropriate for their work with individuals,
small groups and classes in the School-Community Teaching-Learning Center. A
complete report on the Campus Media Learning Center will be found in Appendix B
of complete document.

**School-Community Teaching-Learning Centers: facilities' in schools and other
social agencies in communities which will provide for student instruction and
experience in the development ')f appropriate cognitive, affective and social
behaviors in prospective teachers and the children and youth they teach. A
complete report on School-Community Teaching-Learning Centers will be found
in Appendix A of complete document.
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The Learning Process and Its Application to the Art- in Elementary School

I. Creativity as a mode of learning

A. Educational value of creative activities in early childhood education

P. Interaction of affective, social, cognitive and psychomotor domains
in learning

C. The creative process

D. Conditions which foster creativity in teaching and learning

E. Research in creativity (including work of Karl W. Deutsch, J.P. ;luilford,
Marie M. Hughes, Calving Taylor, E. Paul Torrance and others)

II. Teacher's role in sustaining and fostering creative thinking and learning in
young children--verbal and non-verbal. Related teaching technioues

III. Curriculum practices in developing a creative activities program

A. Developmental stages of children's expression in the arts
1. Integrating learning through the arts and other curriculum areas

with special emphasis on social learnings
2. Planning, managing, selecting, guiding andvaluating in relation

to aesthetic and creative activities

3. Criteria for selecting materials, resources and activities in the arta

h. Aesthetic qualities in the arts: expressiveness, dynamics, originality,

harmony, contrast, style, rhythm, form, variety, dominance, balance,

etc.

PI. Application of concepts and theories of creative learnin7 to the arts

A. Music: singing, playing instruments, creating music

R. Dance and rhythmic movement

C. Art: clay, painting, construction, blocks, woodwork, photography, multi-
media forms, stage settings, costuming and motion pictures

D. Drama: creative dramatics, puppetry, play-making and choral speaking

V. Selected laboratory experiences in the Campus Media Center and in the Education
Laboratory for Arts and Science. Students will engage in integrated activities
in the arts with emphasis on creative processes and aesthetic sensitivity.

III. Planning, guiding and evaluating selected projects with young children in the
creative arts in School-Community Teaching-Learning Centers
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The Learning Process and Its Amlication to the Arts ir. Flemontary School
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Films and Videotapes
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"Children Who Draw" -- B.C.-A.V. Center

"Clay" -- by Myrtle Craddock -- B.C. T.V. Center

"Creative Dance" -- by Rose Mukerji -- B.C. T.V. Center
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Lower Senior Semester

VIII. Catalogue Entry

a. Education 58.8

b. Seminar and Supervised Instructional Experience in Elementary School
Education

c. 10 credits: 18 class and laboratory hours
(2 class and 16 laboratory hours).

d. Seminar and supervised instructional experience in elementary school
education designed to develop professional awareness, and to provide
for reassessment of individualized philosophy and teaching-learning
behaviors (cognitive, affective, social). Further development of
those behaviors found to be effective in the study and application
of self-selected logical systems of teaching-learning. Evaluation
of commercial materials and construction and evaluation of teacher-
made materials in order to facilitate and evaluate instruction.

e. Prerequisites: Education 58.1, 58.2, 58.3, 58.4, 58.5, 58.6,
58.7.
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Course Outline for Education 58.8

Seminar and Supervised Instructional Experience
in Elementary School Education

I. GOALS

A. To work towards a better understanding of oneself as a professional.

B. To explore in a teaching situation, the practical implications of
one's personal and professional philosophy.

C. To identify alternate models of classroom and school organization.

D. To determine the suitability of Materials and equipment for achieving
educational and social goals.

E. To assess teaching-learning behaviors from the cognitive, affective
and social aspects.

F. To grow in awareness of those behaviors which are found to be
effective in the study and application of self-selected logical
systems of teaching and learning.

G. To identify areas for more concentrated and continued study and
possible specialization.

II. SOME REPRESENTATIVE EXPERIENCES RELATED TO THE ABOVE GOALS

A. The Academic Component
1. Analyze professional literature
2. Analyze individual learning styles
3. Analyze contemporary cultural forms
4. Study selected proposals for classroom and school organization.

B. Special Teaching Procedures
1. The role of the teacher-manager
2. Planning for the individualization of instruction
3. Team teaching
4. Programmed instruction
5. Language Laboratories
6. Instructional Television
7. Open classroom.

C. Exploration of alternative models
1. Visit schools and other educating institutions
2. Meet with proponents of various school forms
3. Utilize films, tapes and other audio-visual materials
4. Participation.
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Course Outline for Education 58.8 (continued)

D. Professional evaluation of self
1. Meet with college staff for individual conferences
2. Meet in seminar to identify individual concerns relevant

to professional development
3. Meet with school and community personnel.

E. Teaching materials and resources
1. Construction and evaluation of teacher-made and commercial

materials.
2. Audio-visual materials
3. Educational technology
4. Textbooks; trade books
5. Professional literature: e.g. periodicals, syllabi, curriculum

guides.

III.PERSONNEL INVOLVED

A. College instructional team
B. Cooperating teachers
C. School personnel
D. Community representatives
E. Para-professionals
F. College students from different courses

IV. MODES OF OPERATION

A. Seminars
B. Conferences
C. Observations
D. Demonstration Sessions
E. Trips
F. Participation in the classroom, school and community with

individuals, small and large groups.
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93

Seminar and Supervised Instructional Experience
in Elementary School Education

Anderson, Paul S.

Ashton-Warner, Sylvia
Bond, Guy L., and Eva. B.Wagner

Goodman, Kenneth S., and James
T. Fleming

Howes, Virgil M.

Joyce, Bruce

Karplus, Robert

Kohl, Herbert
Lovell, Kenneth

Michaelis, John U., and
A. M. Johnston
Moffett, James

Moustakas, Clark

Mlrks, John L., Purdy, C.
Richard, and Kinney, Lucien
Rogers, Vincent R., ed.

Smith, E. Brooks, et al.

* Available in paperback
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PERFORMANCE -BASED UNDERGRADUATE COURSE SEQUENCE

for the

EDUCATION OF TEACHERS FOR THE MIDDLE SCHOOLS

(Grades 5 through 9)

The prerequisites other than those in Education
for the courses in this Sequence were mandated by Faculty
Council of Brooklyn College at its meeting of October 19, 1971.



Professional Undergraduate Course Sequence
for the

Education of Teachers for the Middle Schools
(Grades 5 through 9)

Rationale

95

Throughout the United States a new.type of school has emerged in the last
few years, known as the Middle School or the Intermediate School. A national
survey in 1968 indicated that there were already over 1000 schools of that type
in existence in our nation. Today there are more.

In New York City many middle schools exist, more are being planned as the
city moves toward a 4-4-4 plan of organization.

These Middle Schools have been developed for a variety of reasons. Among
them are the following:

1. Problems of junior high schools as constituted.
2. Evidence of earlier physical maturation of boys and girls.
3. Evidence of changes in the social development of many boys and girls

in this age range.

4. The knowledge explosion, with a consequent need for more specialized
knowledge on the part of teachers.

5. The desire for more individualized instruction and more independent
study by pupils in this age group.

6. The development of educational technology.
7. The desire to lengthen to four years the period spent in an intermediate

type of school, thus giving it greater visibility and making it more
than a transitional school.

8. The potentialities of team teaching, providing more specialization,
without moving toward complete departmentalization at this point.

9. The desire of many educators to develop a unique program for boys and
girls in this period of their lives.

10. The need for earlier integration of pupils from various socio-economic
and ethnic backgrounds.

Specific Features

It lit04; been the considered opinion of the members of the Committee on Curri-
culum and Admission to Courses (CLAS) that the emergence of Middle or Intermediate
Schools demands a new type of teacher education at Brooklyn College, along with
in-service courses for experienced teachers who are transferred to such schools.
In planning the professional sequence that follows, several considerations have
to be kept in mind. Among them are the following:

1. That the professional sequence for the education of teachers in the Middle
Schools begin in the Lower Junior semester, in order to recruit more pros-
pective teachers in ttis sequence. (There is the possibility that some
students will transfer at this point from the Elementary Sequence to the
Middle School Sequence.
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2. That such prospective teachers concentrate in two major fields of their
own choice. This would permit more depth than is possible in the
Elementary Sequence and yet be more comprehensive than the education
of junior high school or secondary school teachers.

3. That prospective teachers in the Middle Schools take some classes which
are taught by teams of instructors, as an essential part of their
preparation for teaching.

4. That such prospective teachers learn about the growth and development
of boys and girls at various stages, but concentrate upon growth and
development in the Middle School years.

5. That prospective teachers be involved from the beginning of their
sequence in schools and in community life through direct participation
in a wide variety of activities, primarily in School-Community Teaching-
Learning Centers in various parts of Brooklyn.

6. That such prospective teachers be encouraged and assisted, in various
ways, to reexamine themselves as human beings, their values and their
commitments.

7. That prospective teachers in Middle Schools have some teaching experience
with children in every semester of their teacher education training,
starting with the tutoring of a child or work with a small group of
children.

8. That prospective teachers take a Skills Practicum in the first semester
they are in the Teacher Education Program, as special preparation for
tutoring experiences.

9. That each prospective teacher in the Middle School take a course in the
teaching of reading, as an essential part of his pre-service preparation,
including some related field experience with boys and girls.

10. That the Middle School sequence include preparation for grades 5 to 9
inclusive, at least at present, so that prospective teachers may serve
in junior high schools as well as in Middle Schools.

11. That every effort possible be made by instructors in the Middle School
sequence to enlarge the experiential background of prospective teachers
through visits and trips in New York City:, in the metropolitan area, and
to more distant points, including travel abroad wherever possible. Some-

times this would be done as a part of the course work; often it would be
done outside the curriculum. Special trips, would be arranged from time
to time by members of the staff of the Middle Schools Sequence to such
places as Philadelphia, Albany and Washington.

12. That prospective teachers for the Middle Schools have some elective
courses as part of their professional sequence, even though tney may be
limited in number.
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13. That prospective teachers in the Middle Schools sequence have extensive
experiences in the Campus Media Learning Center as well as in the School-
Community Teaching-Learning Centers.

14. That prospective teachers in Middle Schools have a series of experiences
in teaching, including tutorial work, all group instruction, the
development of teaching of at least one full unit with a group, the
teaching of a regular group under supervision, and no full-time
responsibility for one group.

In these aid other ways it is hoped that rather than react to a movement already
underway in many places, the School of Education of Brooklyn College will provide
leadership in the Middle School movement in New York City and in other parts of the
United States.
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I. Catalogue Entry

a. Education 59.1

b. Children and Youth In Schools in an Urban Environment

c. 8 credits: 12 .loyrs class and laboratory (4 class and 8 laboratory hours).

d. A study of the reciprocal action between children, adolescents and an urban
environment. The course will include a study of human growth and develop-
ment with emphasis on the middle school child; the development of self-
awareness and awareness of group processes; the philosophical, psychological,
and sociological components which influence learning; the development of
strategies for exploring cognitive and affective aspects o1 learning. Selected
laboratory experiences in schools and other community agencies. These experi-
ences will include the development and application of learning skills with
individuals and small groups.

e. Prerequisites: None

. Exclusion Clause: Not open to students who are enrolled in or have completed
Vdqva,too 27.1 2 : 28. 29.5, 30.3, 30.4 :VI, 48.1, 58.1, 60.1.



Complete Description

I Catalogue Entr%

a. Education 59.1

b. Children and Youth in Schoois in an Urban Environment

1.00

8 credits: 12 hours class and laboratory (4 class and 8 laboratory hours).

d. A study of the reciprocal action between children, adolescents and an urban
environment based on an experience-centered program designed to (1) develop
an understanding of the urban child from birth to maturity with emphasis on
the child ol the middle school years; (2) evolve self-awareness and awareness
of group processes; (3) analyze the philosophical and sociological components
of society which influence learning and organizational patterns in urban
schools today; and (4) explore the cognitive and affective aspects of learning
with individuals and with small groups. Strategies developed for meeting
diverse levels of readiness to learn. Concurrent experiences: (1) selected
experiences in schools, community organizations, clinics, early childhood
and ..oath centers; (2) supervised participation in learning activities with
children from diverse environments; (3) concentration upon the learning of
skills in one speciiic curriculum area and the application of these skills
in a school ol community situation.

Laboratory experiences scheduled in half-day blocks.

e. Prerequisites: None

f. Exclusion Clause: Not open to students who are enrolled in or have completed
Education 27.1, 27.2, 28, 29.5, 30.3, 30.4, 35, 48.1, 58.1, 60.1.

Laboratory experiences to include specifically:

1. At least one supervised observation at each of the following school levels:
early childhood; elementary; middle; and secondary. Supervised observation
in schools providing special education programs; in community agencies; in
early childhood and youth centers; and in clinics. Emphasis on the analysis
of the psychological and sociological components of urban society which
influence learning.

2. Supervised participation on the Middle School level for the purpose of
engaging in a learning activity with one child or with a small group of
children. Students will be expected to develop an awareness of the levels
of thought characteristic of children of diverse ages, degrees of maturity
and ability within the middle school range and to begin to develop teaching
strategies appropriate to these diverse levels of readiness to learn. Inter-
views with parents, school personnel and community leaders.

3. Skills Practicum: Module of 30 hxirs concentrated in a short block of time.
Concentration upon the learning of skills In one or more specific curriculum
areas and the application of those skills in a school or community situation
with children of middle school age.
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3. (continued)

Practice selected from the following: (Student must select at least one.)

Audio-Visual Techniques
Games in the Language Arts

Games in Mathematics
Graphic Displays in Schools

Music for Small Groups
Puppetry
Picture Study in Social Studies

Reader's Theater

101

4. Sessions in School-Community Teaching-Learning Center and/or the Campus

Media Learning Center** devoted to a wide variety of experiences including

microteaching, simulation techniques, videotapes, instructional technology,

Individually Prescribed Instruction (I.P.I.), and Computer Assisted

Instruction (C.A.I.).

* School,- Community Teaching-Learning Centers: facilities in schools and other
social agencies in communities which will provide for student instruction
and experience in the development of appropriate cognitive, affective and
social behaviors in prospective teachers and the children and youth they
teach. A complete report on School-Community Teaching-Learning Centers will
be found in Appendix A of complete document.

* *
Campus Media Learning Center: a facility on campus which will provide
students with opportunities to study, construct, use and develop, under
supervision, the technological aids and resources appropriate for their
work with individuals, small groups and classes in the School-Community
Teaching-Learning Center. A complete report on the Campus Media Learning
Center will be found in Appendix B Of complete docent.
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Children and Youth in Schools in an Urban Environment

I. Objectives

A. Study the growth and development of the Middle School child.

B. Evolve self-awareness and awareness of group processes.

C. Analyze philosophical and sociological components of society
that influence learning and organizational patterns in urbanschools.

D. Explore cognitive and affective aspects of learning with
individuals and small groups.

II. Study the Growth and Development of the Middle School Child

A. Experience

1. Visit city and private
hospital nurseries.

2. Visit various clinics of
Dept. of Health facilities.
Interview pediatricians in
private practice.

B. Application

1. Compare public and
private facilities.

2. Compare public and private
methods used in health care
of children.

3. Observe Child Care Centers 3-4. Describe and discuss how the
needs of the children are
dealt with.4. Visit sub rosa nursery school.

5. Visit a welfare center, to
study the services given.
Trace the effect of this on
the child of middle school age.

5, Observe the effects, if any,
of Welfare Dept. on middle
school child.

6. Visit a community center. 6-7. List behavior based upon
Learn the names of at least personal observation.
'ten children.

7. Discover what children do most
frequently at the center.

8. Learn what children would like 8. Interview children.
to do.

9. Learn what the most/least
popular activities are in
the schools.

9. Visit four levels of schools.
Observe most/least frequent
activities.

10. Assist in school library, gym,10. Familiarize Teacher trainee
and lunchroom. with ways children function

in different settings.
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Course Outline for Education 59.1 (continued)

11. Work with Pupil Personnel
Team of a school (may in-
clude Attendance Teacher,
Counselor, Social Worker,
Psychologist). Counsel,
escort students, etc.

11. Acquaint student with the
nature and quality of
service provided for middle
school students.

12. Attend lecture by principal 12-14.Inform students of bureau-
describing his functions in cratic structure in thethe school

educational system to better

13. Attend lecture by school
personnel describing non-
classroom operations of a
school.

14. Meet with various school
personnel, including
custodian, secretaries, etc.

15. Observe interaction between
two children. Interview
family members. Together,
the trainee and pupil may
observe interview, discuss
and analyze what has been
mutually experienced.

equip them to respond to the
system inputs on the class-
room environment.

15. Develop a case study.
Particular attention sight
be paid to similarities and
differences between the two
pupils chosen.

III. Evolve self-awareness and awareness of group processes.

A. Experience B. Application

1. Use questionnaires to assess 1. Determine the Teacher
leadership style, level of Trainee's level of self-
self-awareness, perceptions of perception, and how he is
the individual by those around perceived by others.
him.

2. Role play and simulation
exercises.
a) Situations dealing with the

nature of Teacher-Teacher
relationships.

b) Teacher-Administration
c) Teacher-Parent
d) Teacher-suxilliary personnel
e) Trainee-pupil
f) Pupil-pupil

2. Develop an understanding of
the roles played by personnel
in the schools, the inter-
relationships of these roles,
and how they can best be
improved.

3. Observe one's own behavior in 3. Watch a film of this.tutoring.

4. Interpret one's activity in 4. Discuss with college instruc-S-R terms.
tors and college students.
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Course Outline for Education 59.1 (continued)

5. Analyze one's owt re-
sponses to praise and
criticism.

6. Keep a written or taped
diary.

7. Participate in group
dynamics workshop.

8. Readings in group
dynamics.

9. Attend and participate in
meetings of: Peer groups

Teachers
Parents
Middle School Pupils
College Instructors.

10. Participate in regularly
scheduled sessions of
sensitivity training.

11. Guide group of children
through a task. Analysis
of group work is made re:
the building and main-
taining of a group.

12. Visit the Moreno Institute.

5. Discuss discussion.

6. Describe emotional responses.

7-8. Analyze the group process as
such, independent of content.

9. Analyze the behaviors of
people in the group. Is more
objective about one's self
as to strengths and weak-
nesses.

10. Indicate awareness, objec-
tivity, openness, and an
ability to express these.

11. Develop an understanding of
task roles. Develop criteria
for more effective ways of
functioning as a group.
Discuss own strengths and
weaknesses.

12. Participate in a psychodrama.
IV. Analyze philosophical and sociological components of society that

influence learning and organizational patterns in urban schools.

A. Experiences B. Application

1. Discuss in seminar papers
presented on the postulate:
"Middle managers in the
education system such as
principals and supervisors
are rewarded for maintaining
the system, and therefore,
are not likely to challenge
the system, or reward sub-
ordinates who do". What do
students need to know in
order to prove or disprove
this postulate?

1. Ascertain trainees' abi-
lities to express their
knowledge of the bureau-
cratic structure of the
educational system.



Middle Schools
105

)7ourse Outline for Education 59.1 (continued)

A. Experiences

2. Trainee does a film study
of the school-community,
stressing aspects that
influence learning and
organizational patterns.

3. Attend, and where possible,
participate in some of the
following meetings.
a) Grade Conference
b) Faculty Conference
c) Paraprofessional

Conference
d) Community School Board
e) P.T.A.
f) Community Action Agencies
g) Board of Education
h) Mayor's Office
i) City Council
j) Department of Corrections
k) Courts

4. Visit Narcotics
Rehabilitation Center,
Welfare Center.

5. Investigate "How are
curriculum and organi-
zational changes brought
about in the Middle Schools?"

6. Observe a class in progress.
Observe one teacher in two
different periods.

7. Interview parents as to their
expectations and hopes for
their children. How do these
coexist with statements by
school personnel?

B. Application

8. See films, such as "Tommy
Knight Series", "Child of the
Future", "Marked for Failure".

9. Study works by the following
appropriate in the segment
described above:

2. Discern the aspects of the
pupils world that bear on
his education.

3. Use a checklist to describe
a) Analyze one bureaucracy
b) Identify bureaucratic

structure
c) Propose change
d) Analyze the political

forces that influence
local educational efforts

e) Develop Trainee's techni-
ques in observing and
interviewing as a basis
for gathering information
and opinions

f) Inform trainees of the
impact of classroom en-
vironments and dynamics
beyond teacher inputs.

4. Analyze the structure of the
organization with particular
attention to the way clients
are treated.

5. Understand the philosophical
and sociological components
of society that help bring
about change.

6. Analyze the philosophical
assumptions that undergird
the classroom organization
and activities.

7. Interview persons and analyze
the philosophical implica-
tions of their responses.

9. Make a philosophical or
sociological analysis of
.various bureaucratic
structures.
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Course Outline for Education

A. Experiences

5?.1 (continued)

Weber, Etzioni, C. Wright
Mills, Lerone Bennett,
John Dewey, Kenneth Clark,
Jerome Bruner.

B. Application

V. Explore cognitive and affective aspects
and with small groups.

A. Experiences

1. Learn vhat teachers find
is their greatest problem
in teaching. Discover
what ways they suggest they
can change these.

2. Compare teacher's analyses
with those of parents and
children.

3. Serve as aides on trips.

. Train students in the use of
the following audio-visual
equipment:
a) transparencies
b) tapes (video and audio)
c) pictures
d) slides filmstrips
e) Cuisenaire Rods
f) Geo Boards
g) Portable T.V. camera

5. Submit proposal for educa-
tional activity with outline
of steps necessary to im-
plement the plan.

6. Use video-tape in a series of
micro-t.aching sessions.

10. Analyze a nev book, such
as Charles Silberman's
Crisis in the Classroom,
as to the philosophic
position.

11. Write a study of the school
as a system.

of learning with individuals

B. Application

1. Use a questionnaire.

2. Assess similarities and
differences in group
sessions.

1. Gain experience in viewing
children in a different
setting.

4. Record and review lessons
with pupils.

5. Help trainees develop and
implement educational acti-
vities in conjunction vith
the educational bureaucracy.

6. Use media as a tool in eval-
uation. Reinforce trainee's
strengths. Analyze social
management skills. Sharpen
learning management skills.
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Course Outline for Education 59.1 (continued)

A. Experiences

7. Familiarize students with
Aschner's four types of
questioning.

8. Observe lessons in which film
loops, overhead projectors,
lectures, and tape are used.

9. Observe in schools.

10. Plan cooperatively with
trainees, pupils, college
instructors, teachers.

11. Establish skills sessions
with trainees.

12. Work with pupils in realistic
situations, such as vi-'4ing,
shopping.

B. Application

7. Identify teaching behaviors
in using a questioning
strategy in an inductive
lesson.

8. Demonstrate ability to use
these in small group tutoring.

9. Analyze cognitive and affect-
ive behavior components.

10. Produce materials that are
suitable for use with in-
dividual, or small groups
of children.

11. Use these with pupils.
Demonstrate familiarity
with the literature.

12. Pupils demonstrate ability
to identify, relate, and
organize research skills.
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Upper Sophomore Semester

II. Catalogue Entry

a. Education 59.2

b. Learning Theories and Practices

c. 4 credits: 6 class and laboratory hours
(2 class and 4 laboratory hours).

d. Emphasis upon learning concepts and theories and their application.

Laboratory: Individual or small -group tutoring in the Campus Media
Learning Center and/or the School-Community Teaching-Learning Center
will be required.

e. Prerequisite: Education 59.1

Corequisite: Education 59.3
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Course Outline for Education 59.2

Learning Theories and Practices

I. Objectives

In the class section, the student should demonstrate his knowledge
of S-R and cognitive theories of learning in the following 'ways:

A. Derive practical applications to teaching.

B. Discuss learning situations in the psychological dimensions
of motivation and skill.

C. Analyze any learning or discipline situation into a stimulus-
response-consequence framework.

D. Assess the adequacy of any theory to deal with practical
problems of learning and motivation of children in schools.

In the laboratory section, the student should put into
practice a derivation of at least one theory. The objective
is to improve the motivation and skills of one child or small
group of children in at least one academic area. This will
entail:

a) the establishment of instructional objectives.
b) setting up an instructional procedure.
c) the evaluation of students' behavior before,

during and after the procedure is implemented.
d) assessment of implementation.
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Education 59.2 - Learning Theories and Practices

BIBLIOGRAPHY

ti'1be1, D.P. & Robinson,F.G. School Learning. New York: Holt,
Rinehart & Winston, Inc. 1969.

Becker, W.C., Englemann, S., Teaching: A Course in Applied Psychology.& Thomas, D.R. Chicago: SRA, 1971.
Bigge, M.D. Learning Theory for Teachers. New York:

Harper & Row, 1964.
Buckley, N.K. & Walker, H.M. Modifying Classroom Behavior. Champaign,

Ill.; Research Press, 1970.
Bugelski, R.R. The PsycholoAy_of Learning Applied to

Teaching. New York: Bobbs-Merrill, 1964.Carpenter, F.& Hadden,E.E. Systematic Applications of Psychology to
Education. New York: Macmillan, 1964.

Cohen, S.A. Teach Them All to Read: Theory, methods
and materials for teaching the disad-
vantaged. New York: Random House, 1969.

Engelmann, S. Preventing Failure in the Primary Grades.
Chicago: SRA, 1969.

Gagne, R.M. The Conditions of Learning. New York:
Holt, Rinehart & Winston. 1965.

Glock, M.D. (ed) Guiding Learning. Readings in Educational
Psychology. New York: Wiley, 1971.

Hilgard, E.R. & Bower, G.H. Theories of Learning. 2nd ed. New York:
Appleton Century Crofts, 1966.

Homme, L., et. al. How to Use Contingency Contractink.in the
Classroom. Champaign, Ill.: Research
Press, 1970.

James, W. Talks to Teachers. 1899. New York: Dover,
1542.

Mager, R.F. & Pipe, P. Analyzing Performance Problems or 'You
Really Ought& Warms'. Fearon, 1970.

Mager, R.F. Developing Attitude Toward Learning.
Fearon, 1968.

Mager, R.F. Preparing Objectives for Programmed
Instruction. Fearon, 1962.

Millenson, J.R. Principles of Behavioral Analysis.
New York: Macmillan, 1968.

Siegel, L. Instruction: Some contemporary viewpoints.
San Francisco: Chandler Publishing Co.,
1967.

Skinner, B.F. The Technology of Teaching. New York:
Appleton-Century-Crofts, 1968.

Travers, R.M.W. Essentials of Learning:An overview for
students in Education. New York:
Macmillan, 1967.

Reading in Educational Psychology Today.
DelMar, Calif: CRM Books, 1970.
National Society for the Study of
Education Yearbook, 1964, 62, Part I,
Theories of Learning and Instruction.
University of Chicago Press.



Middle Schools

Lower Junior Semester

III. Catalogue Entry

a. Education 59.3

b. The Teaching of Reading_ in Middle Schools

c. 4 credits; 4 class and laboratory hours
(2 class and 4 laboratory hours).

113

d. Principles and practices in the teaching of reading in Middle Schools
and/or Junior High Schools.

Laboratory: Related laboratory experiences in the teaching of reading
to one pupil and/or to a small group of pupils.

e. Prerequisites: Education 59.1 and at least one course in literature.

Corequisite: Education 59.2.
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Course Outline for Education 59.3

The Teaching of Reading in the Middle Schools

I. Definition and Philosophy of Reading

II. Scope and Sequence of Reading Program

III. Relation of Reading Readiness To Child Development

A. Stages of Reading Development
B. Pre-reading Program
C. Readiness

4, IV. Basic Methods of Teaching Reading

A. Language Experience
B. Basal Reader Approach

1. Grouping
C. Individualized Reading
D. Eclectic Approach

V. Decoding Techniques

A. Sight Vocabulary
B. Phonics
C. Linguistics
D. Structural Analysis
E. I.T.A.
F. Morphologic-Algebraic Approach

VI. Skills for Reading

A. Vocabulary Development
B. Comprehension
C. Oral Reading

VII. Sources and Uses of Reading Materials

A. Basal Readers
B. Textbook in content fields
C. Workbooks
D. Programmed materials
E. Games

VIII. Reading for Meaning In Content Areas

A. Subject Areas
1. English
2. Social Studies
3. Science
4. Mathematics
5. Other Subjects

B. Study Techniques
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Course Outline of Education 59.3 (continued).

IX. Recreational Reading

A. Children's Interests
B. Materials
C. Sharing

X. Appraisal in Reading

A. Informal Classroom Techniques
1. Word Lists
2. Teacher evaluation
3. Cumulative Reading Folder

B. Standardized Tests
1. Description
2. Purposes
3. Interpretations

XI. Remediation

A. Identifying, Analyzing and Basic Causes of Retardation
B. Principles of Remediation

XII. Reading Problems

A. The Disadvantaged
B. The Gifted
C. The Bilingual Child
D. Range of Abilius
E. Dyslexic Child
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Education 59.3 - The Teaching of Reading in the Middle Schools
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Upper Junior Semester

IV. Catalogue Entry

a. Education 59.4

b. Methods of Teaching in Middle Schoco.s - I

c. 6 credits: 3 class hours and 6 laboratory hours of observation and
supervised teaching in a Middle School and/or Junior High
School.

d. Objectives, curricular practices, methods, special problems, and
evaluation of learning in one of the special subject matter fields
specified below, together with observation and supervised teaching
in that subject in schools.

.3.

Subject fields from which each student is to select one area.

Art Modern Languages
English Music
Health Sciences Physical Education
Home Economics Science
Industrial Arts Social Studies
Mathematics

Prerequisites: Education 59.1, 59.2, 59.3

Corequisite: Education 36.1, or 36.2, or 719 or 725.
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Lower Senior Semester

V. Catalogue Entry

a. Education 59.5

b. Methods of Teaching in Middle Schools - II

c. 6 credits: 3 class hours and 6 laboratory hours of observation and
supervised teaching in a Middle School manor Junior High
School.

d. Objectives, curricular practices, methods, special problems, and
evaluation of learning in a second subject natter field selected from
the specified list below, together with observation and supervised
teaching in that subject in the Middle and/or Junior High School.

Art Modern Languages
English Music
Health Sciences Physical Education
He Economics Science
Industrial Arts Social Studies
Mathematics

e. Prerequisites: Education 59.1, 59.2, 59.3, 59.4

Corequisite: Education 36.1, or 36.t, or 719, or 725 (exclusive
of elective selected as prerequisite for Education
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COURSE OUTLINE

EDUCATION 59.4 AND 59.5

NtEnioDs OF TEACHING IN MIDDLE SCHOOLS I AND II

I. OBJECTIVES

A. Understanding the Teacher Role.

1. Facilitator of learning
2. Team teaching
3. Working with paraprofessionals
4. Relating to staff administration
5. Developing self and community awareness through analysis

techniques, T. V., etc.

B. Scope and Content of Middle Schools
1. Aims and objectives
2. Philosophy
3. Background materials

a. Current trends
b. Unsolved problems

II. CURRICULAR PRACTICES

A. Organization of Curriculum
1. Subject centered curriculum
2. The unit method
3. Core curriculum
4. Individualized contract materials
5. Projects
6. Field trips

B. Materials for Instruction
1. Rationale for selection
2. Producing materials
3. A. V. resources
4. Using the textbook
5. Programed instruction

C. Creating the Classroom Environment
1. Room arrangement
2. Open classroom
3. Discipline and intervention techniques
4. Motivation
5. Scheduling, flexible and otherwise
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Course Outline for Education 59.4 and 59.5 (continued)

III. METHODS

A. Teacher-Centered Procedures
1. Demonstrations
2. Question-techniques
3. Review and drill

B. Student-Centered Procedures
1. Problem solving
2. Discovery techniques

C. Planning and Preparing for Teaching
1. Writing instructional objectives
2. Daily lesson plans
3. Long range planning

IV. SPECIAL PROBLEMS

A. Individual Differences

B. Remedial Problems and Procedures

C. Bi-lingualism

D. Implications of Ethnicity in School Programs

V. EVALUATION

A. Analyzing Pupil Progress

B. Reporting Pupil Progress

C. Teacher Accountability
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EDUCATION 59.4 ANT 59.5

METHODS OF TEACHING IN MIDDLE SCI-100LS - I AND II
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SUMMARY OF DEPARTMENTAL COURSE PRESCRIPTIONS

through

A. Departmental Prescriptions

1. Education 59.1, 59.2, 59.3, 59.4, 59.5

Corequisite with Education 55.X3. Complete one of the following courses:

Education 36.1:

Education 36.2:

Education 719:

The Afro-American Heritage and the Schools
of the United States

Puerto Rican and Hispanic Heritage and the
Schools of the United States

Education and Theories of Mind

Education 725: The Education of the Gifted Child

Notes on additional recommended electives:

The Department of Education is planning a group of additional
electives which will meet the interests and needs of students in the Middle
Schools Sequence. Among the titles of courses being planned are the following:
Children and Youtb with Learning Disabilities; Conversational Puerto Rican
Spanish; The Education of Physically Handicapped Children and Youth; The
Community as a Laboratory of Learning; The Teaching Profession; Special
Applications of Instructional Technology; Historical Perspectives in Education.
Philosophical Perspectives in Education.

3. Corequisite with Education 59.5. Complete one of the following courses,
(excluding the elective selected as co-requisite of Education 59.4 ):

Education 36.1:

Education 36.2:

Education 719:

The Afro-American Heritage and the Schools
of the United States

Puerto Rican and Hispanic Heritage and the
Schools of the United States

Education and Theories of Mind

Education 725: The Education of the Gifted Child

Notes on additional recommended Ill'A;tives:

The Department of Education is planning a group of additional
electives which will meet the interests and z_teds of students in the Middle
Schools sequence. Among the titles of courses being planned are the !blowing:
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3. Corequisite with Education 59.5 (cont'd.)

Children and Youth with Learning Disabilities; Conversational Puerto RicanSpanish; The Education of Physically Handicapped Children and Youth; TheCommunity as a Laboratory of Learning; The Teaching Profession; SpecialApplications of Instructional Technology; Historical Perspectives inEducation; Philosophical Perspectives in Education.

j
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PERFORMANCE-RASED UNDERGRADUATE COURSE SEQUENCE

for the

EDUCATION OF TEACHERS FOR SECONDARY SCPOOLS

(Grade. 9 through 12)



Proposed Professional Undergraduate Course Sequence
for the

Preparation of Teachers for Secondary Schools
(Grades 9 through 12)

Introduction

125

Undergraduate students, electing to prepare for teaching in secondary
schools, differ in one significant respect from all other education students.
The pre-service secondary school teacher is a major in one of the liberal arts
departments of the College and takes as electives the professional sequence inEducation.

The plans for the proposed professional sequence for the preparation of
teachers for secondary schools were designed in constant view ()I four processes
of polarization operative today: black versus white; young versus old; poor
versus rich; formally educated versus formally uneducated. The four processes
constantly affect both the young teachers of teenagers and the teenagers them-
selves. Accelerated changes in the composition of both the school and the
College population becoming more dramatic, and the gap between conventional
abstract learning and actual experiences becoming wider and wider, the content
of studies for prospective teachers cannot be predetermined as it used to be.
It seems that the only constants to build on in a sea of variables are the actual
experiences (in school, family, and community) a college student has had previousto college. He is not an expert in interpreting these experiences, but he is a
provider of experiences he actually has had.

The objectives of the courses proposed for this sequence are:

1. To develop self-awareness and professional awareness;

2. To develop an understanding of the growth and development of the
ado: .scent (physical, intellectual, emotional, personal, social);

3. To generate and elicit a cognitive-affective grasp of the nature
of learning and interpersonal relations;

4. To analyze objectives and variations in secondary school curriculum
construction and methodology;

5. To develop teaching styles and skills which will lead to successful
teaching/learning encounters in secondary schools.

An assumption underlying this proposed sequence is that the acquisition of
self-awareness and professional awareness as well as appropriate teaching stylesand strategies is both a gradual and an individual process. Therefore, the
approach and methods utilized in this growth-stimulating process will proceed
along two converging pathways:

(a) the prospective teacher himself as object of his
investigations; and

(b) the community in all its social, personal, and technical
ramifications as the field for the prospective teacher's
involvement, as object of his investigations and study.
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A problem-solving approach will be used in the exploration of specific
tasks within the courses. The prospective teachers will be involved in a
planned series of work-study experiences. Special emphasis will be directed
toward the place of reading in teaching at the secondary school level. Study
projects and assignments will be developed for the prospectia teachers, as a
whole group, in small groups, or individually by a team of instructors and the
prospective teachers themselves. These tasks will be determined by the needs
and levels of performance of the pre-service teachers. The teams of instructors
for this proposed sequence will involve sociologists, psychologistb, curriculum
and methods specialists, cooperating school personnel, and consultants from other
departments of the College and from the community.
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catalogue Entry

a Fdocation 60.1

b. Children and Youth in Schools in an Urban Environment

Ed. 60.1 - to be completed in lower junior (501) semester
r upper junior (601) semester.

c. 8 credits: 12 class and laboratory hours per week. (4 class
and 8 laboratory hours).

d. A problem-solving approach to a study of the reciprocal action between
children, adolescents and an urban environment based on an experience-
centered program designed to (1) develop an understanding of the urban
child from birth to maturity, with emphasis on the adolescent of secon-
dary school years; (2) evolve self-awareness and awareness of group
processes; (3) analyze the psychological and sociological components of
society which influence learning and organizational patterns in urban
schools; (4) explore the cognitive and affective aspects of learning
with individuals and with small groups; and (5) develop strategies for
meeting diverse leveli of readiness to learn with emphasis on reading.

Sequence of work-study experiences to include selected laboratory ex-
periences on campus and in schools, community organizations, clinics,
early childhood and youth centers; supervises; participation in learning
activities with adolescents from diverse environments; development of

teaching and learning skills in specific curriculum areas and the appli-
cation of these skills in school or community situations.

Laboratory experiences scheduled in half-day blocks.

Taught by a team of instructors.*

e. Prerequisite: None.

* *

128

f. Exclusion clause: Not open to students who have completed Education 27.2,
28, 29.5, 30.3, 48.1, 58.1, 59.1.

*

* *

Instruction involves a team of faculty (same team both semesters) including a
sociologist, psychologist, methods specialist(s), and consultants from other
departments of the College and from the community.

Laboratory experiences to include specifically:

1. Supervised observation in wide range of schools (K-12), community agencies,
early childhood and youth centers, and clinics. Emphasis on the analysis of
the psychological and sociological components of urban society which influence
learning. Continuous development of self-awareness and awareness of group
processes.



Secondary Schools 129

Laboratory experiences to include specifically: (continued)

2. Sessions in the Campus Media Learning Center' and the School-Community Teach-
ing-Learning Centers devoted to a wide variety of experiences including ap-
plication of diagnostic and remedial techniques of reading, skills practicum,
micro teaching, simulation techniques, video-tapes, group dynamic skills,
technology to individualize instruction, e.g., Individually Prescribed
Instruction (I.P.I.) and Computer Assisted Instruction (C.A.I.).

3. Through observation and participation in supervised learning activities with
individuals or small groups of students, prospective teachers will be expected
to develop awareness of the levels of thought characteristic of adolescents of
diverse degrees of maturity within the secondary school range, and to learn to
develop strategies appropriate to these diverse levels of readiness to learn.
Some of the observation and participation in supervised learning activities
should be in curriculum areas outside of prospective teacher's major to pro-
vide a broad view of the secondary school curriculum.

1

2

Campus Media Learning Center: a facility on Campus which will provide
students with opportunities to study, construct, use and develop under super-
vision, the technological aids and resources appropriate for their work with
individuals, small groups, and classes in the School-Community Teaching-Learn-
ing Center. A complete report on the Campus Media Learning Center will be
found in Appendix 8 of complete document.

School-Community Teaching-Learning Center: facilities in schools and other
social agencies in communities which will provide for student instruction and
experience in the development of appropriate cognitive, affective and social
behaviors in prospective teachers and the children and youth they teach. A
complete report on School-Community Teaching-Learning Center will be found in
Appendix A of complete document.
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Course Outline for Education 60.1

Children and Youth in Schools in an Urban Environment

I. The goal of the initial course in the secondary sequence (Education 60.1)is to develop in the Brooklyn College student the broad concept of
learning, both formal and informal. Because the involvement of the
student is a necessary component in the learning process, he must
be a participant who is directly involved in the observation and
analysis of the teaching-learning process. The student must be
cognizant of his awn role, of the role(s) of those observed, and
of their interactions.

In Phase I of the program, a set of objectives has been developed
together with parallel experiences and focuses. The outline is a
basic plan of operation. The focus, throughout, is process-oriented;
and, therefore, its implementation will seek the participation of
school people and students.

130

II. Methods of Operation

A. Protocol materials (e.g. audio tapes and video tapes) which have been
developed by previous secondary school student-teachers will be studied
by students in Education 60.1 of the new program. One of the objectives
will be to develop skills in the techniques of involved observation
and to become participant observers.

B. Identification of problems observed in schools and communities.

C. Analyses of observed methods of meeting these problems.

D. Formulation of hypotheses for alternate methods of meeting these
problems (based on course content - readings and discussions).

E. Testing hypotheses under supervision with similar problems in
schools and communities. (Development of protocol materials)

F. Evaluation of protocol materials (based on course content) and
further improvement and development of procedures.

III. Major Factors Involved:

A. Supervised, involved observation.
P. Formulation of hypotheses.
C. Testing of hypotheses.
D. Evaluation and continuation of the process.
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Location of Seminar sessions: It is expected that many of the Seminarsessions will be conducted in the schools and at the Campus Media LearningCenters. Where possible, School-Community Teaching-Learning Centers shouldbe set up in high schools and clusters of pre-apprentice and apprenticeteachers (5 or 6) assigned to each subject area.

Taught by a team of instructors: Instruction in the Seminar involves ateam including curriculum and methods specialist(s), cooperating schoolpersonnel and consultants from other departments in the College and fromthe community.

e. Prerequisites: Education 60.1 and 12 credits in advance electives in majorsubject department.

f. Exclusion clause: Not open to students who have completed Education 35,61.01 - 61.16, 62.01 - 62.16. No credit will be allowed for Education65.01 - 65.16 unless Education 66.01 - 66.16 is completed.
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Lower and Upper Senior Semesters
Catalogue Description

if. Catalogue Entry

K. Education 65.0] - 65.16; 66.01 - 66.16.

b. Seminar in Secondary Education - I and II

( I - Education 65.01 - 65.16 to be completed in lower senior (701) semester)
(II - Education 66.01 - 66.16 to be completed in upper senior (801) semester).

c. 6 credits (each semester): 4 class hours and 4 laboratory hours per week.
Daily supervised instructional experience (pre-apprentice teaching,
2 grade levels in secondary schools).

d. Analysis of objectives, variations in methodology and curriculum construction,
evaluation, role of materials and resources as applied to teaching in secon-
dary schools; selection of supervised instructional experiences structured to
evolve professional awareness; development of teaching styles and skills de-
signed to enable the adolescent to succeed; consideration of reading disabil-
ities and remedial treatment in relation to specific subject areas. The
course numbers for specific subject areas are as follows:

Semester I - 65.01 (English); 65.02 (Social Studies); 65.03 (Mathematics);
65.04 (Science); 65.05 (Home Economics); 65.07 (Hebrew); 65.08 (Latin);
65.09 (German); 65.11 (Romance Languages); 65.12 (Music); 65.13 (Physical
Education - M or W); 65.14 (Speech); 65.15 (Russian); 65.16 (Health Education)

and Semester II - 66.01 (English); 66.02 (Social Studies); 66.03 (Mathematics);
66.04 (Science;; 66.05 (Home Economics; 66.07 (Hebrew); 66.08 (Latin); 66.09
German; 65.11 (Romance Languages); 65.12 (Music); 66.13 (Physical Education -
M or W); 66.14 (Speech); 66.15 (Russian); 66.16 (Health Education). Open
only to students who have obtained recommendation from major subject depart-
ment, and who have met the standards of the Education Department with respect
to Speech, Health, Personality and general scholarship.

Supervised instructional experience, pre-apprentice teaching_and apprentice
teaching:
1. Supervised instructional experience in the schools shall be for a minim=

of 2 hours per day for the semester.

2. The role of the pre-apprentice teacher shall include: teaching under
supervision, observation in the schools, curriculum development and
curriculum study arising from the teaching experiences and observations.

3. In the second semester the apprentice teacher shall assume the added re-
sponsibility of being assigned to a minimum of two classes with cooperating
teacher(s) in a team teaching role where the apprentice teacher has the
major responsibility for at least one class. This shall include preparing
lesson plans, providing and guiding learning experiences, giving tests
and grades, handling classroom management, providing supplementary work,
making assignments, previewing and using audio-visual materials, handling
homeroom activities, and accepting the other responsibilities of a regular
teacher.
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Seminar in Secondary Education - I and II.

T. Curriculum
A. Basic to curriculum development

1. Current philosophical issues having a direct influence
on educational practice

2. Cultural issues

"I. Factors external to the school which affect curriculum
development

B. Nature of curriculum
1. Aims and objectives
2. Scope and content

TI. Methods of teaching for implementation of curricula
A. General methodology

1. Nature of activities
2. Classroom management
3. Motivation
4. Group dynamics
5. Teacher attitudes

B. Special teaching procedures
1. Lesson planning; unit planning
2. Questioning; discussion

Teacher demonstration
4. Laboratory approach
5. Home assignments

C. Teaching materials and resources
1. Audio-visual materials
2. Educational technology
3. Textbooks; other books
4. Professional literature; supplementary publications
5. State and city syllabi and curriculum guides
(. Teacher backgrounds

D. (bcurricular activities: projects, reports, field trips,
clubs, recreations, hobbies, ...

E. Special problems
1. Provision for individual differences: slow learner, special

aptitudes
2. Reading disabilities

Remedial instruction
4. Creativity

5. Curriculum organization
6. Correlation of one subject area with other subject areas

F. Differentiation of instruction
1. Individualization of instruction
2. Team teaching

3. Programmed instruction; computer assisted instruction
4. Instructional television
r. Open classroom

G. Gurrent, research on teaching methodology
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III. Evaluation

A. Function of evaluation

1. Facilitation of learning
2. Improvement of instruction

B. Evaluation and curriculum

1. General techniques of assessing or studying defined
behavioral changes which have been stated as specific
subject meter outcomes based on curricular objectives

2. Connections between evaluation techniques and the curri-
culum

a. Informal: day-to-day evaluation of individual student
or whole class or the plan of teaching with respect
to learning

b. Formal: teacher-made tests or standardized tests
c. Types of learning inherent in curriculum

C. Teacher-constructed evaluation instruments
1. Basic characteristics of evaluation techniques
2. Essay questions

3. Objective questions
D. Standardized measuring instruments
E. Evaluation of current programs (in various subject areas)
F. Diagnosis and evaluation of teacher's competence and

effectiveness

IV. Other professional considerations
A. Licenie examinations and certification
B. Role of the teacher in guidance, curriculum revision,

school administration, parent-teacher groups, community
C. Professional organizations
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SELECTED BIBLIOGRAPHY

Seminar in Secondary Education - I and II.

I. Curriculum, General Methology, Evaluation

Alexander, William M., Saylor, The High School: Today and Tomorrow.
J. Galen, and Williams, Emmett L. New York: Holt, Rinehart and Winston, 1971.
Battle, J.A. and Shannon The New Idea in Education. New York:

Harper and Row, 1968.
Cronbach, L. J. Essentials of Psychological Testing. New

York: Harper and Row, 1970.
Cuban, Larry To Make a Difference: Teaching in the Inner

City. New York: The Free Press, 1970.
Flanders, Ned Analyzing Teaching Behavior. Reading, Mass.:

Addison-Wesley, 1970.
Flanders, Ned and Amidon, E.J. The Role of the Teacher in the Classroom.

Minneapolis: Paul S. Amidon Associates,
Inc., 1963.

Gagne, Robert M. The Conditions of Learning. New York:
Holt, Rinehart and Winston, 1965.

Hahn, Robert 0. and Bidna, David B. Secondary Education. New York: Macmillan, 1970.
Heath, Robert W. (editor) New Curricula. New York: Harper and Row, 1964.
Hedges, William D. Testing and Evaluation for the Sciences.

Belmont, Calif: Wadworth Publishing Co., 1966.
Highet, Gilbert The Art of Teaching. New York: Random

House, 1950.
Hoopes, Ned and Peck, Richard Edge of Awareness: Twenty-five Contemporary

Essays. New York: Dell, 1966.
Hoover, Kenneth H. Readings on Learning and Teaching in the

Secondary Schools. Boston: Allyn and Bacon,
1971.

Lyman, Howard B. Test Scores and What They Mean, 2nd edition.
Englewood, Cliffs, N.J.: Prentice-Hall, 1971.

Mager, Robert F. Preparing Instructional Objectives. Palo
Alto, California: Fearon Publishers, 1962.

Marshall, Jon Clark and Hales, Classroom Test Construction. Reading, Mass.:
Loyde Wesley Addison-Wesley, 1971.
Sanders, Norris M. Classroom Questions: What Kinds? New York:

Harper and Row, 1966.
Tanner, Daniel Secondary Curriculum: Theory and Development.

New York: Macmillan, 1971.
Trump, J. Lloyd and Miller, Delman F. Secondary School Curriculum Improvement.

Boston: Allyn and Bacon, 1969.
Weigand, James E. (editor) Developing Teacher Competencies. Englewood

Cliffs, N. J.: Prentice-Hall, 1971.
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Seminar in Secondary Education - I and II.(continued)

II. Currict.lum and Methodology for Special Sutject Areas

Art
Arnheim, Rudolph Art and Visual Perception. Berkeley:

University of California Press, 1965.
Lowenfeld, Victor Creative and Mental Growth. New York:

Macmillan, 1952.
McLuhan, Marshall Mechanical Bride. Bergenfield, N.J.:

Signet Books, 1964.
McLuhan, Marshall Guggenberg Galaxy. Bergenfield, N.J.:

Signet Books, 1965.
Weismann, Donald L. The Visual Arts as Human Experience.

Englewood Cliffs, N.J.:Preatice-hal1,1965.

English
Bernstein, Abraham

Commission on English

Elbow, Peter

Fader, Daniel & McNeil, E.

Marckwardt, Albert H.

Moffett, James

Summerfield, Geoffrey

Wolfe, Don M.

Teaching English in High School. New York:
Randcn House, 1961.
Freedom and Disci line in English. New
York: College Entrance Examination
Board, 1965.
"The Definition of Teaching," Colle e
English 30 December, 1968, pp.1 7-201.
Hooked on Books: Program and Proof. New
York: Berkley Publishing Co., 1968.
"Linguistics in School Programs." The
Sixty-ninth Yearbook of the National
Society for the Study of Education,
Part II. Chicago: University of
Chicago Press, 1970.
Teaching the Universe of Discourse.
New York: Houghton Mifflin, 1968.
Topics in English. Great Britain:
B.T. Batsford, Ltd., 1969.
Twelve Thousand Students and Their
English Teachers. New Jersey: College
Entrance Examination Board, 1968.
Urbana and Cleveland Conferences,
University of Illinois. High School
Departments of English:Their Organi-
zation, Administration, and Supervision.
Champaign, Illinois: National Council
of Teachers of English, 1964
Creative Wa s to Teach En lish, 2nd edition.
New York: Odyssey Press, 19 .

Health and Physical Education
Cowan, J. & Schveinn, R. Modern Principles and Methods of Secondary

School Physical Education. Boston:
Allyn and Bacon, 1964.

Mayshark, Irwin Health Education in Secondary Schools.
St. Louis: Mosby Company, 1961.
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Seminar in Secondary Education I and II. (continued'

Ii. ;:urricu2ur and Methodology for Special Sueject Areas (continued)

Foreign Languages
1.--)oks, Nelson

Dutton, Brian

inocchiaro, Mary

Huebener, Theodore

Poiitzer, obert

Polit?or, Robert and :)t-auba,1,
Charle:, %.
Smi ti , ,,eorge E. and Leamon,

E!ward V.
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Language and Language Learning. New York;
Harcourt, Brace, World, 1960.
ihade to Modern Language Teaching Methods.
London: Cassell, 1965.

Teaching Children Foreign Languages.
New York: McGraw Hill, 1964.
How to Teach Foreign Languages Effectively.
New York: New York University Press, 1962.
Teaching French, An Introduction to Ap lied
Linguistics. New York: Blaisdell, 1965.
Teaching Spanish, A Linguistic Orientation.
New York: Blaisdell, 1965.
Effective Foreign Language Instruction in
the Secondary School. Englewood Cliffs,
New Jersey: Prentice Hall, 1969.
The Language Laboratory and Modern Language
Teaching. New York: Oxford University Press,
1960.

Mathematics
Hegle, Edward (editor

Mathematics Education, The Sixty-ninth
Yearbook of the National Society for the
Study of Education, Part I. Chicago:
University of Chicago Press, 1970.
coals for School Mathematics. Boston:
Educational Services, Inc., 1963.
How to Teach Mathematics in Secondary
Schools. Philadelphia: W. B. Saunders, 1969.j6nacn, Donavan and iining, Gerald R. Guidelines for Teaching Mathematics. Belmont,
California: Wadsworth, 1967.

National Council of Teachers Teaching of Secondary
Mathematics. 33rd Yearbook. Washington, D. C.: National

Council of Teachers of Mathematics, 1970.Sayer, W.W.
The Search for Pattern. Baltimore, Maryland:
Pelican, 1970.

Sawyer, W.W.
Vision in Elementary Mathematics. Baltimore,
Maryland: Pelican, 1964-.

Willoughby, Stephen S.
Contemporary Teaching of Secondary School
Teaching of Mathematics. New York: John
Wiley, 1967.

Wooton, William
SMSG The Making of a Curriculum. New Haven,
Connecticut: Yale University Press, 1065.

camoridge Conference On School
Mathematics
'remont, Herbert



Secondary Schools
Education 65.01 - 65.16, 66.01. - 66.16. Bibliography (continued)

II. Curriculum and Methodology for Special Subject Areas(continued)
Music
Choate, Robert Music in American Society: A

Documentar Resort of the Tan le.
Symposium. Washington, D.C.: Music
Educators National Conference, 1968.Gray, Charles Music in General Education. Washington,
D.C.: Music Educators National Con-
ference, 1965.

Henry, Nelnon B. Basic Concepts in Music Education.
57th Yearbook, National Society for
the Study of Education_ . Chicago:
University of Chicago Press, 1958.Music Educators National Toward an Aesthetic Education.Conference Washington, D.C. : Music Educators
National Conference. 1971.Reiner, Bennett A Philosophy of Music Education.
Englewood Cliffs, New Jersey, Prentice
Hall, 1970.

Science
Andersen, Hans O. Readings in Science Education for the

Secondary School. New York: Macmillan,
1969.

Aylesworth, Thomas G. Planning for Effective Teaching.
Columbus, Ohio: American Education
Publications, 1968.

Brandwein, Paul F., Watson, Teaching High School Science. New York:Fletcher, & Blackwood, P. Harcourt, Brace World. 1958.Lesser, Milton S. Successful Science Teaching. Englewood
Cliffs, New Jersey: Teachers Practical
Press, 1961.

Sund, R.B. and Trowbridge, Teaching Science by Inquiry in theL.W.
Secondary School. Columbus, Ohio:
Charles E. Merrill, 1967.Thurber, W.A. & Collette,A. Teaching Science in Today's Secondary
Schools. Boston: Allyn and Bacon, 1968.

Social Studies
Fenton, Edwin Teaching the New Social Studies in

Secondary Schools: An Inductive Approach.
New York: Holt, Rinehart, Winston, 1966.Fraser, Dorothy (editor). Social Studies Curriculum Development:
Prospects and Problems, 39th Yearbook.
Washington, D.C.: National Council on
Social Studies. 1969,

Hunt, M.P. & Metcalf, L.E. Teaching High School Social Studies,.
New York: Harper and Row, 1968.Kenvorthy, Leonard S. Guide to Social Studies Teaching. Belmont,
Cal4fornia: Wadsworth, 1967.Massialas, B.G. & Zevin, J. Creative Encounters in the Classroom:
Teaching and Learning Through Discovery.
New York: John Wiley, 1967.
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II. Curriculum and Methodology for Special Subject Areas (continued)

Social Studies (continued)
Massialas, B.G. & Kazamias, A. Critical Issues in the Teaching of

Social Studies. Englewood Cliffs,
Nev Jersey: Prentice Hall, 1964.

Selakovich, Daniel Problems in Secondary Social Studies.
Englewood Cliffs, New Jersey:
Prentice Hall, 1965.

Speech:
Braden, Waldo W. (editor).

Levis, G.L., Everett, R.I.,
Gibson, J.W. & Schoen, K.H.
National Council of Teachers

of English

Robinson, K.F. & Kreikas, E.J.

III. Reading in Secondary Schools

Gray, William S. (editor)

Harris, Albert J. (editor)

Karlin, Robert

Speech Methods and Resources.
Nev York: Harper and Row, 1961.
Teaching Speech. Columbus, Ohio:
Charles Merrill, 1969.
Social Dialects and Language Learning.
Champaign, Illinois: National Council
of Teachers of English, 1964.
Teaching Speech: Methods and Materials.
New York: David McKay, 1963.

A Guide for Beginning Teachers of
Reading (Grades 9-12). New York:
Bureau of Curriculum Development.
Board of Education, 1967-68,Series
(No. 7).
Improving Reading in All Curriculum
Areas. Supplementary Educational
Monograph, Number 76, November 1952.
Reading on Reading Instruction. New
York: David McKay Company, 1963.
Improving Reading - Study Skills in
Mathematics Classes. Albany, New York:
Bureau of Secondary Curriculum Develop-
ment. State Education Department, 1968.
Improving Reading - Study Skills in
Social Studies Classes. Albany, New York:
Bureau of Secondary Curriculum Develop-
ment. State Education Department, 1969.
Improving Reading - Study Skills in
Science Classes. Albany, Nev York:
Bureau of Secondary Curriculum
Development, State Education Depart-
ment, 1970.
Teaching Reading_ in High School. New
York: The Bobbs-Merrill Company, 1964.
Reading_ Instruction in Secondary Schools.
Newark, Delaware: International Reading
Association, 1964 (Perspectives in
Reading, No. 2).
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III. Reading in Secondary Schools (continued)

Reading in Secondary Schools. New /tett
Bureau of Curriculum Research. Board
of Education, 1961.
Reading in Secondary Schools. Albany,
New Tee*: Bureau of Secondary
Curriculum Development. State Education
Department, 1965.

Robinson, H. Alan and Rauch, Sidney J. Corrective Reading in the NiSk School
Classroom. Nowa*, Delaware: Deter-
national Reading Association, 1966
(Perspectives in Reading, No. 6).Shepherd, David.
Effective R in Science. Mew York:
Harper and Row,

Shepherd, David.
Effective Reading in Social Studies.
New tort: Narver and Row, 1951.Weiss, M. Jerry.
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SUMMARY OF DEPARTMENTAL COURSE PRESCRIPTIONS

Undergraduate Secondary Schools Sequence (Grades 9 through 12)

A. Departmental Prescriptions

1. Education 60.1; 65.01 - 65.16; 66.01 - 66.16.

2. Recommended Electives:

Education 36.1: The Afro-American Heritage and the
Schools of the United States

Education 36.2: Puerto Rican and Hispanic Heritage
and the Schools of the United States

Education 725: The Education of the Gifted Child

Notes on additional recamnended electives:

The Department of Education is planning a group of Elective
Courses which will meet the interests and needs of the students in the
Secondary School Sequence. Among the titles of courses which are being
planned are the following: Reading in the Secondary Schools; Children
and Youth with Learning Disabilities; The Education of Physically Handi-
capped Children and Youth; The Community as a Laboratory of Learning;
Historical Perspectives in Education; Philosophical Perspectives in
Education; Honors: Research in Education.
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The members of the Committee on Curriculum and Admisaion to Courses
(CLAS) have utilized the following writings in their consideration of cur-
riculum revision for teacher education at Brooklyn College. The Committee
has given special attention to tie comprehensive Elementary Teacher Educa-
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reader is referred to the bibliographies attached to the position papers
in the appt.idicec of thin document tor readings concerned with the titlesof the papers.
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